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F 
 
oreword

Domestic violence is widespread in Namibia and occurs in every kind of household. A study of domestic 
violence in Namibia revealed that it occurs among the rich and poor, in every ethnic group, among people 
with all education levels, and in both rural and urban areas. Other studies have shown that physical abuse 
takes place in a spectrum of relationships – in marriage and more casual relationships. Survivors of this 
type of abuse in Namibia are found in a wide variety of educational and income levels.

The survivors of domestic violence in Namibia are predominantly women and the perpetrators are 
predominantly men. Most of the perpetrators are persons known to the survivors, such as their boyfriends 
or husbands.

Research in the field of domestic violence revealed that domestic violence is the most underreported crime. 
Survivors of abuse choose to seek help from informal networks such as neighbours, friends, traditional 
authorities and relatives.

The Directorate Developmental Social Welfare Services within the Ministry of Health and Social Services 
contracted a consultant to develop a training manual for community survivor supporters who can support 
the Woman and Child Protection Units throughout the country.

Dr Richard Nchabi Kamwi, MP
Minister
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P 
 
reface

The Ministry of Health and Social Services is seeking ways to improve outreach and support services 
to survivors of abuse. There is need for aggressive social mobilisation and education to communities 
and child protection. The Directorate Developmental Social Welfare Services which is responsible for 
social welfare services to survivors of abuse is challenged with a shortage of social workers and trained 
counsellors and therefore recognises the important role community members can play in supporting the 
Woman and Child Protection Units at community level.

This training programme for community survivor supporters aims to enhance the effectiveness of those 
community members identified by their communities and trained as supporters. This training manual 
includes the psychosocial elements of support work, an introduction to basic counselling, assertiveness, 
the definition of gender and how gender stereotyping contributes to violence.

The manual also covers the legislative framework in Namibia that protects the rights of all survivors of 
abuse.

I wish to acknowledge and extend my gratitude to Ms Anne Rimmer, Gender Research & Advocacy 
Project, Legal Assistance Centre, Dr Gudrun Kober and Ms Nicole Steinbach, PEACE Centre, Ms Rosa 
Namises, Women’s Solidarity Namibia, Ms Dianne Hubbard, Gender Research & Advocacy Project, 
Legal Assistance Centre, Ms Veronica Theron, Ministry of Health and Social Services, Ms Batseba 
Katjiuongua, Director of Developmental Social Welfare Services, Ms Celia Kaunatjike, UNICEF, Chief 
Inspector Shatilwe, Woman and Child Protection Unit and Nicky Marais.

Lastly, sincere gratitude to UNICEF who provided financial assistance which made the existence of this 
valuable manual possible.

Dr K. Shangula
PERMANENT SECRETARY
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Objectives of this training course:
Enable participants to start functioning as Community Survivor Supporters. 

Create awareness of the role and responsibilities of Community Survivor Supporters

Equip participants with knowledge and skills needed to fulfil the role of a Community Survivor Supporter:

Gain knowledge about a number of relevant laws and how these may be applied
Learn assertiveness skills 
Practice and develop some basic counselling skills
Gain awareness of cultural issues including gender roles and stereotypes, and their contribution 
to violence

Participants in the training course:
The following criteria should be applied for selecting participants: 

A willingness to undertake on-going training and to participate in the support and supervision 
programme arranged by the stakeholders.

A willingness to give time, commitment and the emotional energy involved in long term support of survivors

Being willing to respond to calls in 48 hours

Honour confidentiality of clients

Willingness to constantly inform themselves about other service providers and establish co-operation 
with them

Work with the Woman and Child Protection Unit (WCPU) and other relevant organisations

Active involvement in community activities and/or support groups will be a recommendation

Facilitators in the training course:
It is VITALLY IMPORTANT that the facilitators have knowledge and experience of the modules/
exercises they facilitate, eg knowledge and experience of counselling and of group processes!

The facilitators should be able to speak at least English, Afrikaans and ideally other local languages. 

Notes to the facilitators:
Two – four facilitators are recommended to carry out this programme, who have these different 
specialisations so that they can share their expertise and the workload.

Facilitators MUST read through the whole Manual before commencing the training. Invitations to 
panel members, handouts and presentations need preparing.

Highlighted boxes indicate notes for the facilitator.
“…” and bold indicates what the facilitators are to tell the participants.
Handouts mentioned as materials can be found at the end of each module they belong to.






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


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
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
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Although this Manual is presented in different modules, the order of the modules should not be changed 
because they rely on the build-up of skills and knowledge.

It is recommended that the facilitator should encourage participants to change their seating order at 
least every two days.

It is also strongly recommended that the small working groups should NOT consist of the same people 
every time.

Be aware that some of the content and exercises may have an impact on participants who have 
experienced domestic or other forms of violence. If a participant appears upset, gently offer to 
speak to them during the next break – or ask one of the other facilitators to do so. 

Refreshers which are described in detail during the first week need to be exactly at this point of time 
during the training course because they are linked with the content of the previous or succeeding 
modules. The authors have indicated later on when a refresher might be required. But facilitators need 
to check the energy levels of the participants frequently to determine if a need for a refresher arises.

During the second week’s modules, energisers and relaxers have not been inserted. The facilitator 
should check the energy levels of the participants frequently and ask them to suggest energisers 
and relaxers or repeat favourites from the first week.

When the second week’s modules require role plays, always make sure that participants in the role of a 
Community Survivor Supporter continue to use their basic counselling skills developed during week one 
and not just fall into a habit of simply offering information right away!












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08h00 – 08h45	
IntroductionS
Objectives:

Facilitators and participants start getting to know each other.
Each person gets a sense that s/he is important.
Starts building group cohesion.
Participants get a first experience of what it is like to really listen to others and to be listened to.

Materials: none 

Time: 45 minutes

Participants are divided into pairs with all the facilitators, except one, also participating in the pairs.

“Each of you please tell the other your name, something about your family and where you are 
from. After this we want you to tell your partner about one thing in your life that you are really 
proud of. Both of you should talk for only three minutes. While one person talks the other 
should listen in an interested manner! The only question you may ask is: ‘Can you tell me more 
about that?’ Try to listen carefully because after this each one is to introduce the other to the 
large group.”

After the exercise the facilitator gathers the participants together in the large group and everyone has to 
introduce his/her partner in as much detail as possible. Thereafter the group should be asked the following 
questions:

“What was it like for you to talk/listen in your 
pair?”
“What was is like for you to be introduced by 
the other to the rest of the group?”

“The reason why we have chosen to do the 
introduction in this way is that listening is one 
of the most important parts of doing 
survivor support work. Therefore, you 
will do a lot more listening practice 
throughout this training.”












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08h45 – 09h05	
Objectives and overview of the training course
Objectives: 

Provides structure and a sense of “where this is going” thus giving a sense of security to the 
participants.
Participants can identify more with the programme and thus feel more motivated.

Preparation: schedule for the current training day written on a sheet of flip chart paper

Materials: flip chart, flip chart paper, markers, prestik

Time: 20 minutes

“The objective of this training is to enable you to start functioning as Community Survivor 
Supporters. Thus you will get to know what your role as a Community Survivor Supporter will 
be and you will be equipped with the knowledge and skills needed to help you do this work:

More specifically you will gain knowledge about a number of laws which will help you to provide 
accurate information to the survivors you will be working with. You will learn the skills of being 
assertive so that you will be able to effectively support a survivor in his/her interactions with 
institutions such as the magistrates court or the police and in interactions with the perpetrator 
and his/her family. Finally you will have the chance to practice some basic counselling skills, 
which will enable you to listen actively and effectively to a survivor, gather the needed information 
from survivors and assist them to develop a plan of action for the future.”

The facilitator gives an overview of the training (snapshots!) as a whole and the current day.

The schedule for the day should be written down on a sheet of flip chart paper and be hung somewhere 
where everybody is able to see it.

 







Week 1 Day 1Week 1 Day 1
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09h05 – 09h25 
Group rules & HOUSEKEEPING
Objectives: 

Participants are committed to the rules because they are their own.
Provides a framework within which participants can operate safely.

Materials: flip chart, flip chart paper, markers in different colours, prestik

Time: 20 minutes

A boundary agreement should be set up by the whole group. This agreement serves as a guideline for 
the way the group should operate. This guideline should be written down on flip chart paper and pinned 
to a wall where everybody is able to see it through the whole training.

“Now that we know each other a little bit better there is another important thing to do. Each group 
needs rules about which behaviour is accepted and which is not. Therefore we want you to think 
about which rules should be set up for our group.”

This exercise may be done in two steps. First, the facilitator collects the rules participants 
can think of. Second, the facilitator asks participants which of them are important for the 
current setting. Only these will be part of the actual list.

Rules that SHOULD be included:
Respect one another
Listen when another person is speaking
Co-operate
Attend all sessions
Participate actively
Maintain confidentiality/privacy
Group members are not forced to participate in any particular exercise
Importance of responsibility and honesty
No “small meetings”  if any questions arise ask them in the whole group
Agree on logistical details eg timing of breaks, smoking, cell phones

























Week 1 Day 1Week 1 Day 1
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09h25 – 10h00 
Expectations and fears
Objectives: 

Participants become aware of and reflect on what they want and their concerns.
Participants begin to get the sense that “where they are at” is important.
Creates a sense of commitment to and ownership of the training course.
Facilitators get more information from the participants.

Preparation: two headings: “Expectations” and “Fears” on two different cards in two different colours.

Materials: cards, flip chart, markers in two different colours (one for fears, one for expectations), 2 cards 
each for each participant, prestik

Time: 35 minutes

“Now let’s have a look at what you are expecting from this training.”

Facilitator asks large group and gives them about 10 minutes to think about their answers:
What motivated you to participate in this training?
What are your expectations for this training?
What do you fear might happen in this training? 

Ask participants for their feedback.

Long answers should be shortened by the group members. Facilitator might use the following 
questions:

Can you summarise what you just said in two or three words?
If the person asked does not know, ask if anyone is able to help him/her?

If participants give vague answers like 
“To become a good counsellor.”
“To fail the training.”

facilitator should ask them to be more specific!

“We want each of you to tell us about your biggest expectation and your biggest fear.”

These should be written down on cards by the participants. At the end there will be two cards for each 
person stating one expectation and one fear for that person.

Some of the answers for expectations might include:
gain knowledge
learn more about survivor support work
learn how to approach troubled people
know more about the rights women have
learn how to listen

 

Some of the answers for fears might include:
training will be tiresome
my academic standards may not be adequate
my skills will not be enough to participate successfully








































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The cards stating the expectations should be grouped together under the heading “expectations” and 
the cards stating the fears under the heading “fears”.

These cards are then to be pinned on a wall where all participants are able to see them. They are 
asked to check from time to time if their expectations are met during the training. If not, then participants 
are asked to tell the facilitator.

The collected expectations and fears are reviewed on the last day to check whether the fears 
were reduced and the expectations have been met.

BREAK: 10h00 – 10h30





Week 1 Day 1Week 1 Day 1
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10h30 – 12h00	
Role of a Community Survivor Supporter 
Objectives: 

Participants get a clear understanding of their role as a Community Survivor Supporter and hence 
become more secure about it.
Participants have a basis to decide whether they really want to be a Community Survivor Supporter 
or not.
To provide a framework within which the material to be covered in the rest of the workshop will 
make sense.

Preparation: cards with key words about the role of Community Survivor Supporter, list of guidelines 
on overhead transparency

Materials: overhead projector, handout “The Role of a Community Survivor Supporter”

Time: 1 hour 30 minutes

“Now we have talked about your expectations and what rules should be set for our training, let’s 
look at some guidelines that will direct you when you do your work as survivor supporters. These 
guidelines are based on the ideas of some social workers and Woman and Child Protection Unit 
commanders and survivors of violence. Some of these people also have a lot of experience in 
support work.”

The facilitator shows participants cards with key words (see below), which refer to what they will be 
expected to do as Community Survivor Supporters. There is also a question written on each card which 
is connected to the key word:

Provide support – What kind of support can you think of that a survivor might need?
Keep records – What do you think should be included in survivor records and why do you think it 
is important to keep records?
Doing referral and follow-up: What sorts of referral and follow-up do you think would be required?
Uphold ethical standards: What do you understand by the term ethical standards and can you 
think of two examples?
Ongoing training – What training do you think would be important?
Maintain confidentiality: What does this mean and why do you think this is important?

The large group is then divided into subgroups of 4-5 people. Each group is given two cards to think 
about what is meant by the key words and to answer the questions. The group work should not take 
more than 10 minutes.

	 The subgroups then present their results to the large group.

If appropriate, results could be discussed in a way that relates to the expectations participants have.

After the discussion the facilitator shows the participants the list with criteria for the role of a Community 
Survivor Supporter (overhead transparency) and distributes the handout “The Role of a Community 
Survivor Supporter”. While quickly going through the list, the facilitator should link the explanation to 
the preceding discussion.


















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In connection with point 5 (referring to other organisations) and point 9 (undertake ongoing training) the 
facilitator should mention the following:

“Improving self understanding also means understanding what your limitations are and recognising 
when you do not have the necessary skills, knowledge or position to go on working with a survivor 
or in which instances you need assistance from someone else or from another institution. By 
recognising your limitations you are also taking care not to overstretch yourself. This is a very 
important aspect of caring for yourself. Caring for yourself will be essential as a Community Survivor 
Supporter because you will be working with people who have many needs and difficulties and they 
may have high expectations of you.”

“During the course of this workshop we will be doing many exercises which will enable you to 
carry out the tasks which you as a Community Survivor Supporter are expected to do.  However 
some of the tasks like establishing cooperation with other service providers will require that 
you take the initiative when you return home to your community and/or group.”

Week 1 Day 1Week 1 Day 1
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The Role of a Community Survivor Supporter
1.	 Provide support to survivors who come to you directly or who are referred to you from the 

WCPU.  This support may include the following:

1.1.	 Listening to the survivor’s concerns and ensuring that you understand what her/his 
situation is

1.2.	 Discussing with the survivor what kind of support s/he needs from you or from other 
organisations

1.3.	 Providing information about relevant laws and ensuring that survivors know their rights 
according to those laws

1.4.	 Recognising when the survivor needs to be referred to other organisations or people 
e.g. a social worker, medical doctor

1.5.	 Going with a survivor to the relevant authorities who can help her e.g. the magistrate’s 
court if s/he wants maintenance or a protection order, Woman & Child Protection Unit 
if s/he wants to lay a charge

1.6.	 Ensuring that the survivor’s needs and concerns are taken seriously and responded to 
by the relevant authorities

1.7.	 Assisting the survivor to fill in forms if required
1.8.	 Preparing survivors for court hearings and being prepared to support them in court.

2.	 Be willing to respond to requests for support as soon as possible and usually within 48 hours.

3.	 Keep records on the survivors seen and the actions taken.

4.	 Follow up cases and liaise with WCPU where appropriate; this includes providing support to the 
WCPU – for instance checking whether perpetrators are respecting and acting in accordance 
with protection orders served.

5.	 Refer survivors to appropriate organisations where they can obtain further assistance. Ensure 
that the survivor is properly attended to by people in that organisation. 

6.	 Follow up with the survivor to learn the progress of the case. 

7.	 Uphold ethical standards.

8.	 Keep informed about other service providers and establish cooperation with them.

9.	 Undertake ongoing training, work to improve self-understanding and participate in the support 
programme for Community Survivor Supporters

10.	Keep complete client confidentiality, and confidentiality about WCPU/police investigations 
in progress.

11.	Sit as a member on WCPU Management Committee in the different towns (this may not 
be necessary for everybody).

Week 1 Day 1Week 1 Day 1 – HANDOUT
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12h00 – 12h10	
Time for relaxing – Elephant and palm tree
Objectives: 

Reactivate energy and relax.
Enhance group cohesion.

Materials: None

Time: 10 minutes

“Before we examine your role as a Community Survivor Supporter in more detail we will do a little 
energising exercise. Please form a circle in the middle of the room. One of you please stand in 
the middle of that circle. When this person points at one of you and shouts either “elephant” or 
“palm tree”, the person pointed at and the two people at his/her right and left side have to take 
the correct positions.”

The positions for the elephant are:
The person pointed at will be the elephant’s head with the trunk.
 The person representing the elephant’s head and trunk bends the knees at a 45 degree angle, 
presses the hands together with palms touching and stretches both arms out straight in front of 
him/her. The head is bent between the upper arms.

His/her “neighbours” will be the elephant’s ears.
 The neighbours use their arms to form a half open circle as if holding a big ball in their arms. 
The neighbours bend in the waist and point their rounded arms towards the “elephant’s” head 
and trunk to form the ears. 

The positions for the palm tree are:
The person pointed at will be the trunk of the tree.
 The “trunk” stretches his/her arms above his/her head and waves the hands.
His/her “neighbours” will be the branches.
 The “branches” lean to either side, away from the “trunk” with arms outstretched and hands 
waving. In other words, the neighbours bend in the waist and lean the shoulders away from the 
person in the centre.”

















While explaining the different positions it is necessary that the facilitator demonstrates the positions!

Week 1 Day 1Week 1 Day 1 – HANDOUT
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12h10 – 13h00	
Ethical codes for being a  
Community Survivor Supporter
Objective: 

Participants gain an understanding of what ethical standards are and why they are important for their 
future role as Community Survivor Supporter.

Preparation: list of ethical codes on overhead transparency

Materials: overhead projector, handout “Ethical Codes for being a Community Survivor Supporter”, 
handout “Ethical Codes Being Violated”

Time: 50 minutes

“Since the people who will come to you for assistance will be very vulnerable people, it is important 
to have some ethical codes for being a Community Survivor Supporter.

Ethics are rules, regulations or moral principles that must be followed by helpers while dealing 
with survivors, other helpers and helping institutions. They influence the behaviour of the 
helpers towards the survivor and other people involved in helping.”

Ask:
“What ethics do you think are important for being a survivor supporter?”
“Why do you think they are important?”

If participants have difficulties answering these questions, the facilitator might need to give an 
example of ethics, like:

“One ethical code in doing support work is honesty. It means that you have to be honest to 
the people looking for your assistance as to whether you can help them or not. If you can’t, 
you need to explain to them why you are referring them to another person/organisation 
and why it is better for them to go there.”

After the discussion, the facilitator shows the list of ethical codes (overhead transparency) to the group 
and distributes the handout “Ethical Codes for Being a Community Survivor Supporter” and 
handout “Ethical Codes Being Violated”.

“I will now give examples of support work situations. We will go through each example and you 
have to find out which standards from the list are violated.”

1.	 Maria comes to the Community Survivor Supporter to tell her that her husband beats her badly. 
Maria does not know what to do. The Community Survivor Supporter says in an irritated tone. 
“Maria, this is the third time you have come to me with the same complaint! I tell you that 
husband of yours is useless. Just leave him!”

 standards violated: points 1, 5, 6, 8 & 9, and also 7 to a lesser degree






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2.	 Johanna has just told the Community Survivor Supporter the story of her being raped by her 
ex-boyfriend after he had driven her home from a party one night. After thinking a moment the 
Community Survivor Supporter tells her: “Maybe you did something that made him think you 
wanted to have sex with him. What else was he supposed to think by you getting in his car that 
late at night?”

 standards violated: points 4, & 5, and also 8 and 9 to a lesser degree

3.	 After consulting the Community Survivor Supporter because his wife beats him regularly, 
Alexander noticed that people looked strangely at him and whispered behind his back. One day 
an angry co-worker told him: “You are no man letting your spouse treat you like that!”

 standard violated: point 3

4.	 Johannes went to the Community Survivor Supporter because he lost his job and saw no 
meaning in his life anymore. The Community Survivor Supporter talked to him and tried to make 
him see the good things that he had: his wife and his 3 children. Johannes told the Supporter 
that the talks with her were not helping him. In fact he was feeling worse and could not sleep 
at night or get up in the morning. The Community Survivor Supporter encouraged Johannes to 
keep on seeing her nevertheless. One day, Johannes’ wife came home from work and found 
him hanging from the ceiling.

 standards violated: point 7, and 9 may also be possible

LUNCH: 13h00 – 14h00

Week 1 Day 1Week 1 Day 1
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Ethical Codes for Being a  
Community Survivor Supporter�

1.	 Be available when people have problems and respond quickly and with a positive attitude 
that shows your willingness to help.

2.	 Be confident and well-informed but not arrogant. Be sure to have adequate training and 
knowledge before you act.

3.	 Be trustworthy. If people share their problems with you maintain confidentiality. Do not talk 
about people’s problems to others.

4.	 Be non-judgemental.

5.	 Do not blame people for the situation they are in.

6.	 Have respect for all people and assist them with unconditional positive regard. Accept them for 
who they are regardless of their beliefs, attitudes, religion, ethnic group, gender, personality 
etc.

7.	 Know your limits. Provide people with the help suitable to your knowledge and position as 
a community support worker. Refer to other organisations or professionals when needed.

8.	 Empower people to be self-sufficient or self-reliant. Encourage people to solve their problems.

9.	 Be flexible and adapt your helping to the conditions, needs, resources, capabilities and 
potentials of each survivor.

10.	 Be genuine and dependable.

11.	 Do no harm. Do not manipulate or exploit people sexually, financially or in any other way. 
All that you do should be in best interest of your survivor.

12.	 Be realistic, honest, just, open and transparent.

�	 Adapted from Dr. Baron, N. & Wori, St. (2002). “Training Manual for Volunteer Community Psychosocial Assistants (VCPA)”. 
TPO – Uganda/South Sudan.

Week 1 Day 1 – HANDOUTWeek 1 Day 1 – HANDOUT
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Ethical Standards Being Violated
1.	 Maria comes to the Community Survivor Supporter to tell her that her husband beat her badly. 

Maria does not know what to do. The Community Survivor Supporter says in an irritated tone. 
“Maria, this is the third time you have come to me with the same complaint! I tell you that 
husband of yours is useless. Just leave him!”

2.	 Johanna has just told the Community Survivor Supporter the story of her being raped by her 
ex-boyfriend after he had driven her home from a party one night. After thinking a moment 
the Community Survivor Supporter tells her: “Maybe you did something that made him think 
you wanted to have sex with him. What else was he supposed to think by you getting in his 
car that late at night?””

3.	 After consulting the Community Survivor Supporter because his wife beats him regularly, 
Alexander noticed that people looked strangely at him and whispered behind his back. One 
day an angry co-worker told him: “You are no man letting your spouse treat you like that!” 

4.	 Johannes went to the Community Survivor Supporter because he lost his job and saw no 
meaning in his life anymore. The Community Survivor Supporter talked to him and tried to 
make him see the good things that he had: his wife and his 3 children. He told the Supporter 
that the talks with her were not helping him. In fact he was feeling worse and could not sleep 
at night or get up in the morning. The Community Survivor Supporter encouraged Johannes 
to keep on seeing her nevertheless. One day, Johannes’ wife came home from work and 
found him hanging from the ceiling.
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14h00 – 15h15 & 15h30 – 16h15	
The experience of violence
Objectives: 

Develop awareness and understanding of the different types of violence, especially psychological 
violence.
Participants take different perspectives and thus develop awareness and understanding of the 
complexity of a violent event (with special regard to its consequences).
Help participants become aware of their own responses to violence.

Preparation: flip chart paper with questions for the film sequences, handout “Types of Violence” (will 
be distributed at the end of this module)

Materials: film excerpt� either on DVD or video tape, DVD/video player, TV set, flip chart, flip chart paper, 
markers

Time: 2 hours 15 minutes (1 hour 30 minutes film and 45 minutes discussion)

“We have just examined what your role as Community Survivor Supporters will be and what ethical 
standards are important. In order to fulfil this role you need to know some things about violence.”

“We will now show you an excerpt from a film which illustrates different types of violence. While 
you are watching it please think about the following questions (display these questions on the 
flip chart and place it next to the TV)”:

1.	 What (different) types of violence have you seen in the sequences?
2.	 What was it like for you to watch the violence in the scenes?
3.	 How do you think the survivors in the scenes feel?
4.	 How do you think the perpetrators in the scenes feel?
5.	 Was there some kind of violence the film has shown that you wouldn’t have regarded as violence 

before? 

BREAK: 15h15 – 15h45

After the break Question 1 is to be discussed.

 	Answers should be written down on the flip chart by the facilitator.

After talking about Questions 2 and 3 the facilitator tells the participants:

“When working with survivors of violence you will inevitably be touched by what you hear and see. 
One of the challenges of working as a Community Survivor Supporter will be how to deal with these 
feelings.

It is also important that you are able to understand how the survivors coming to you for help and 
other people involved are reacting to the problem. Therefore you need to consider the different 
perspectives.”

 	Then the remaining questions are discussed.

�	 It is highly recommended that facilitators use the film “The Magdalene Sisters” (2002) – available at Cool Media, Maerua Mall 
Centaurus Rd, Windhoek – which has to be shown from the beginning up to 90 minutes.






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Week 1 Day 1Week 1 Day 1

After completing the film excerpt questions, ask the participants:

“Are there similar kinds of violence within your community? Which?”

Some of the answers might include:
rape
harassment at work
beating
expulsion from families (especially people with HIV/AIDS)
neglect
shouting/yelling at someone

The facilitator has to be sure that psychological violence (manipulation, mobbing etc) is included 
in the discussion to make participants aware of it!

After this exercise is completed, the facilitator distributes the handout “Types of Violence” to the 
participants.












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Week 1 Day 1 – HANDOUT

Types of Violence

“Violence is the intentional use of physical force or power, threatened or actual, against 
oneself, another person, or against a group or community, that either results in or has 
a high likelihood of resulting in injury, death, psychological harm, maldevelopment, or 
deprivation.”

World Health Organisation (WHO), Violence Prevention Alliance (VPA) 

The goal of violence is to destroy, punish or gain control over a person or thing.

As violence is a manifestation of aggression one needs to take a closer look at aggression itself:

“Aggression is a behaviour aimed to hurt or harm another being while the other is motivated to 
avoid being harmed or hurt.”

(Baron & Richardsen, 1994)

According to this definition the mere thought or intention of hurting another person is NOT aggression.

It is important that there always has to be an intention to hurt or harm another one. Accidental harm 
(eg a dentist having to pull out one of your teeth and hurting you in the process) is NOT aggression.

Types of aggression (BUSS, 1961)

Physical Verbal

Active

(= someone 
carrying out an 

action)

Passive Active

(= someone 
carrying out an 

action)

Passive

Direct

(= face-to-face 
contact between 

victim and 
perpetrator)

eg beat/ stab/ 
shoot someone

= hinder another 
physically to 
reach a goal 
or carry out an 
action

eg standing in 
someone’s way 

eg insult or offend 
someone

eg refuse to talk to 
someone

Indirect eg ask a friend/
family member 
to kill someone 
for you, a bomb 
attack

= refuse to carry 
out an action

eg refuse to eat/
cook/help

eg spread 
rumours about 
someone, talk 
negatively about 
someone behind 
his/her back

eg to fail to 
defend somebody 
(verbally) in 
front of another 
person, not saying 
something that 
ought to be said
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Week 1 Day 1

16h15 – 16h30	
REVIEW AND EVALUATION
Ask participants:

“What did you learn today?” Urge them to be specific, eg not “I learned about violence”, but “I 
learned about how someone subjected to psychological violence might feel”.

 Write this up on the flip chart.

Then ask:

“Is there anything you aren’t clear about?”

 If there is, you should take time in the first session of the next day to review and clarify this issue.

Then ask:

“Is there anything that needs to be changed about the training?” 

Participants may suggest a different start time, or the need for more translation or greater clarity.

16h30: END OF DAY 1
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08h00 – 08h15	
Recapitulation
Objectives: 

Recapitulate what participants have learnt.
Misunderstandings can be cleared.

Materials: cards, markers in different colours, prestik

Time: 15 minutes

The facilitator asks the participants:

“What is the most important thing you learnt yesterday?”

 	Everyone writes the answer down for themselves on cards which are then pinned on a board and 
discussed.




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Week 1 Day 2

08h15 – 09h00	
Emotional Map�

Objectives:
Participants become more aware of their own emotions.
Participants start developing the ability to name emotions correctly.
Build group cohesion.

Materials: small sheets of drawing paper (20 x 30 cm), oil pastels or colour pencils, flip chart, flip chart 
paper, markers, prestik

Time: 45 minutes

“Yesterday we talked about different types of violence. We also talked about what feelings you 
experienced while watching the movie. We want you to go back to this situation and make a 
drawing of your emotions back then. Draw a circle and consider the circle as your inner world. 
Take your time to feel the emotions again. Write all the emotions on the margin of the paper and 
give one special colour to each feeling. Then draw the colour of that feeling in the circle. If the 
feeling is hidden deep inside you, and others cannot perceive any part of it, place the feeling in 
the centre of the circle. If others can perceive the feeling, place it towards the edge of the circle. 
Also imagine how much space that emotion occupies compared to the other feelings.”

The facilitator should write the following two questions on the flip chart to help participants concentrate 
on these aspects.

Is that emotion hidden in your centre or on the outside where people can see it?
How much space does that emotion occupy?

The facilitator gives participants about 15 minutes time to make their emotional map and then gives the 
following instruction:

“As you have finished your emotional map, we want you to find a partner with whom you want 
to share the experience of this exercise and the image you created. Take eight minutes for each 
person to explain your emotional map to the other and what the experience was like for you.”

After this the facilitator gathers the participants in the large group and asks them to hang up their work. 
After this the facilitator asks the participants to talk about their experience of the exercise one by one.

�	 Adapted from Meijer-Degen, F. (2006). “Coping with Loss and Trauma through Art Therapy”. p. 127p. Delft: Eburon Publishers.












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Week 1 Day 2Week 1 Day 2

09h00 – 09h30	
CREATING A LIST OF FEELINGS
Objectives:
•	 Participants learn to distinguish between related but different emotions.
•	 Participants start developing the ability to name emotions correctly.

Materials: flip chart, flip chart paper, markers, prestik

Time: 30 minutes

“We now want to use your emotional maps as the basis to create a list of feelings. The reason 
we are spending time on this is for you to become more aware of emotions. If as a Community 
Survivor Supporter you can better understand the feelings of the people who come to you for 
assistance, you will be able to provide better support. Please tell us all the emotions you have 
drawn on your emotional map.”

The facilitator writes all the emotions down on flip chart.

As these emotions are to be translated in the participants’ mother tongues, the facilitator has to 
make sure that there is enough space to add the translated words!

“Since our list is now completed, we need your further help. We will go through the list emotion 
by emotion and we want you to translate the word in your mother language.”
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09h30 – 10h00	
BECOMING EMPATHETIC
Objectives:

For participants to become more aware of emotions, their own and those of others
For participants to develop a basis for empathy

Materials: flip chart, flip chart paper, markers, prestik

Time: 30 minutes

“In the last two exercises we considered your own emotions and what these emotions mean in 
the different languages. Knowing and being able to name feelings correctly is an important part 
of doing support work. Most survivors who will come to you for help will not easily be able to 
tell you about what they are feeling. So you need to become aware of what emotions they are 
experiencing. We will practice this in a little exercise now.”

The facilitator gives the following instructions:

“We need two volunteers to participate in a role play. They will play two friends that meet 
occasionally. One tells the other about a bad experience s/he has had that day. S/he should make 
the story real. The others please listen carefully and think about the following questions:”

Which emotions did you see being expressed?
Did the listener try to understand the speaker? How?

The facilitator needs to brief the speaker beforehand to ensure that what s/he will be telling will 
have an effect.

The role play should not take more than 8 minutes.

BREAK: 10h00 – 10h30








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Week 1 Day 2Week 1 Day 2

10h30 – 10h40	
Time for relaxing – 
Expressing Feelings Non-Verbally
Objectives: 

Reactivating energy, relaxing.
Participants learn to listen to and interpret body language and non-verbal signals.
Participants learn to recognise non-verbally expressed feelings correctly.
Enhancing group cohesion.

Time: 10 minutes

“Please form a circle so that everybody can see each other clearly. In this exercise we want to 
further practice our ability to recognise the emotions of others. We want you to think of how 
you are feeling right now and express that feeling non-verbally. While one is expressing his/her 
emotion, we must recognise and name that emotion correctly. It is important that you must not 
stop expressing the emotion until we have named the feeling correctly!”








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10h40 – 10h55	
basic counselling skills I: Empathy
Objectives: 

Participants learn about the components of empathy.
Participants learn that empathy is a key skill in doing support work.

Materials: flip chart, flip chart paper, markers

Time: 15 minutes

While explaining the concept of empathy to the group the facilitator should emphasise what was said by 
writing keywords (empathy, non-judgemental attitude, genuineness and congruence) on flip chart paper.

“Trying to understand and becoming aware of the feelings another person is having is called 
empathy.

Empathy involves trying to understand the world of the survivor and what the survivor is feeling. 
This often means that you have to suspend your own judgements of what is right or wrong for the 
time you are speaking with the survivor, as well as your own feelings at that time.

There is a difference between sympathy and empathy.

Sympathy is a momentary feeling followed by an action to remove the discomfort, pain or distress. 
If overused, it can lead to pity, which may prevent the other from utilising his or her own coping 
skills.

The difference between pity and empathy is that we can feel empathy with a person in respect 
of a range of feelings, whereas pity means feeling sorry for a person who is suffering.”

Empathy involves:

1.	 Non-judgemental attitude:

This involves genuine acceptance and respect of the survivor, no matter how different the survivor’s 
values and beliefs are from yours. Never reject them even in the smallest of ways (this includes 
non-verbal ways)!

To make clear what exactly is meant by this concept the facilitator asks the following:

“Please think about at least 3 prejudices or pre-judgements you have and write them down 
for yourself privately. We are not going to discuss them any further. It is just to make you 
aware of the things you may prejudge.”

2.	 Genuineness:
This means being honest about your willingness to help, being yourself/natural.

3.	 Congruence:
This means being yourself and your words, tone of voice, gestures, facial expressions and 
movements all being in harmony.”






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10h55 – 11h40	
The Consequences of violence
Objectives:

Make participants aware that there are always physical, psychological and social consequences of 
a violent event.
Make participants aware of the different consequences for survivor and perpetrator.
Make participants aware that there are also consequences for people not even directly involved in 
a violent event.

Preparation: three sheets of flip chart paper (one for survivor, one for perpetrator, one for others) with 
three different columns (physical, psychological, social), cards in three different colours (one colour 
representing one column)

Materials: flip chart, flip chart paper, markers, prestik, coloured cards, handout “Consequences of Violence”

Time: 45 minutes

“Yesterday you watched the film in which you saw many different types of violence being 
perpetrated. You also tried to imagine what the survivors and the perpetrators of violence might 
feel. This morning we developed our skills to be empathetic. This is important for understanding 
what the consequences of violence mean to people. We will now consider other consequences 
of violence as well.”

“Consequences of violent behaviour might differ depending on the type of violence. However 
there will always be consequences for the people involved directly and also indirectly in a violent 
event.”

The facilitator asks the large group:

“What do you think are consequences for the survivor of a violent event?”
“What (if there are any) do the consequences for the perpetrator look like?”
“Who else might be affected by the violent event?”

The facilitator should give participants at least five minutes time to think about these questions.

In the meantime three sheets of flip chart paper (or other large sheets of paper) should be prepared 
as follows: the first sheet regarding consequences for the survivor (heading: “survivor”). The sheet 
needs to be divided into three columns: physical, psychological and social. This needs also to be 
done for the other two sheets (“perpetrator” and “others”) – see below.

survivor perpetrator others
physical psychological social physical psychological social physical psychological social

When answering the above questions participants can use the examples from the film or their own examples.

Answers should be briefly written down on cards with the colour of the cards representing one of the 
three columns (eg “physical”=yellow, “psychological”=red, “social”=green). Then the cards are to be 
put on the prepared flip chart papers by the facilitator. BUT participants need to assign them in the 
right columns first!













Week 1 Day 2Week 1 Day 2
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The facilitator has to make sure that all aspects of consequences (physical, psychological, social, 
as per handout) are covered!

After this exercise is completed, the facilitator distributes the handout “Consequences of Violence” 
to the participants.

Week 1 Day 2Week 1 Day 2
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Week 1 Day 2 – HANDOUTWeek 1 Day 2 – HANDOUT

Consequences of Violence
1.	physical consequences

for the survivor:
bruises, broken bones and scars
HIV/AIDS
loss of weight/appetite which might end in an eating disorder
disability, mental handicap
personal neglect
lack of interest in sex
abuse of substances
sleep problems, nightmares

( It is problematic to put sleep disturbances in either physical or psychological consequences 
because in this case they are so closely related.)

physical symptoms like headache or body pain that will not heal and for which often there 
is no physical basis

for the perpetrator:
bruises, broken bones and scars
HIV/AIDS

for others (eg children of the abused):
loss of appetite
sleep disturbances, nightmares ( see above)
heightened arousal/ level of tension is high

2.	psychological consequences

for the survivor:
anxiety
constant feeling of danger ending in suspicion/mistrust
confusion
feeling of worthlessness and uselessness
problems in concentrating because survivor is thinking over and over again about the 
violent event
flashbacks
no peace of mind
feeling of helplessness
feeling of shame
depression and even thoughts of suicide
no longer caring for him/herself or others
loss of hope
sleep problems, nightmares ( see above)
frustration/anger/annoyance/aggression
difficulty keeping emotions in check eg angry outbursts
numbness (unable to show loving feelings)
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for the perpetrator:
Any of the psychological consequences experienced by the victim, may also be experienced 
by the perpetrator
anger/aggression towards him/herself
feeling of regret
feeling of power and control
justifying action to him/herself

for others (eg children of the abused):
anxiety
depression
low self-esteem
feeling of shame and guilt
sleep disturbances, nightmares ( see above)
aggression (eg directed at classmates or other children)
feeling of anger/frustration

3.	social consequences

for the survivor:
isolation/loneliness because of lack of interest in others and of suspicion/mistrust; others 
may reject him/her
problems at work or even unemployment because survivor can’t concentrate or abuses 
substances
neglect of family and friends
no longer participates in usual social activities
neglect or even malnutrition of children

for the perpetrator:
isolation/expulsion from the community/family
prison
court trial
mistrust/hate from others
blame from others

But often there are few social consequences for the perpetrator because s/he convinces the 
survivor not to say anything or the survivor is too ashamed to tell others.

Thus the perpetrator remains a respectable member of society.

for others (eg children of the abused):
isolation of children
secretiveness about the abuse
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Week 1 Day 2 Week 1 Day 2 

11h40 – 12h50	
participants’ experiences in doing support work
Objectives: 

Create awareness of different forms of coping.
Learn from each other about possible ways of coping and helping others to cope.
Increase group cohesion and trust.
Allow participants to recognise that they have personal experiences which are relevant to their future 
role as Community Survivor Supporters.

Preparation: flip chart paper or handout with the list of guiding questions

Materials: flip chart, flip chart paper, markers

Time: 80 minutes

Participants are divided into groups of four. The facilitator gives the following instructions:

“It is very likely that you have already been asked for help by someone who has experienced violence 
in some way or you might have experienced violence yourself.”

“We want you to talk in your small groups about the following questions”:
1.	 What was such an experience of violence?
2.	 What did you do to help the person asking you for guidance?/ What did you do to help yourself?
3.	 Was what you did successful?

How was it successful?
If not, why do you think it wasn’t?

The questions should be written down on flip chart for participants to see or they should be given 
a handout with the questions on it. Participants should be asked not to spend too much time on 
the first question.

“Please share your experiences in your small group and select one experience which you then 
report back to the large group.”

The facilitator gives the groups about 15 minutes to share and then gathers them together in the large group. 
Each group now describes the one experience they have chosen.

Then participants are asked:
"Is there anything you have learnt from the answers we have just heard or that you have 
shared in your small groups?”

“We have just talked about ways and strategies for helping other people to handle a difficult life 
situation. But we all need to apply such strategies from time to time in order to relax and feel 
better. As a Community Survivor Supporter it is important to use such strategies for yourself as 
well. Therefore we want to take a look at what one can do to feel less stressed.”

The facilitator asks the group:
“What do you do to feel better when you are upset or stressed?”

Answers should be briefly written down on the flip chart by the facilitator.






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It may also be useful for the facilitators to start the discussion by telling what THEY do to make 
themselves feel less stressed. In any case the facilitators should share their strategies as well!
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Week 1 Day 2 Week 1 Day 2 

12h50 – 13h00	
Time for relaxing – balloons
Objectives: 

Loosening the tension that might have built up during the previous exercise.
Reactivate energy and relax.
Enhance group cohesion.

Materials: balloons (one for each participant and the facilitators)

Time: 10 minutes

The facilitators take part in this activity as well.

“After this exercise it is best to do a little activity. As you can see, we have a lot of balloons here. 
We want each of you to take one of your choice and blow it up. Then – at our signal – throw 
your balloon in the air. The balloons are not to reach the ground for about 10 minutes. You can 
make sure of this by pushing them back upwards with your hands. Make sure that the balloons 
circulate between all the group members.”

“One way of coping is looking for help from people like survivor supporters or other counsellors. 
We want you to think of a problem that needs to be solved through counselling during the next 
break. It should not be one you or any other person close to you (family, friends etc) is currently 
experiencing. This is important because otherwise you are too emotionally involved and might 
get lost within the role plays we want to do after lunch break.”

LUNCH: 13h00 – 14h00




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14h00 – 15h00	
“Bad counsellor, good counsellor”
Objectives: 

Participants begin to understand some of the “do’s” and “don’ts” of support work.
Participants get a sense of how survivors might feel, thus enhancing their empathy.

Preparation: a sheet of flip chart paper with two columns in different colours: “bad counsellor” (Colour 1) 
& “good counsellor” (Colour 2)

Materials: flip chart, flip chart paper, markers in two different colours, flip chart paper with lists of questions 
for the two role plays

Time: 60 minutes

Before this exercise starts, the facilitator prepares a sheet of flip chart paper with two columns 
in two different colours: “bad counsellor” (Colour 1) and “good counsellor” (Colour 2).

There will be two role plays in which the facilitators act as counsellors and two volunteers act as survivors. 
The first role play will be a negative example of counselling and the second a positive one.

The instructions for the facilitators are as follows:

1.	 One of the facilitators will be the “bad” counsellor. S/he should behave very badly like not being 
interested in what the survivor is saying, yawning, looking bored, drawing little circles on his/her 
notebook, asking “what?” as if s/he hasn’t been listening.

2.	 The other facilitator will be the “good” counsellor. S/he should behave in an opposite way to the first 
one.

The facilitator will introduce the two role plays as follows:

“Before lunch break we asked you to think of a problem that needs to be solved through 
counselling. We hope you have all thought of one because now we are going to do two role 
plays. The first is intended to demonstrate to you how counselling SHOULD NOT be. The second 
will then be an example of how to do appropriate counselling. We now need a volunteer who 
will act as survivor in the first role play. S/he should talk about the problem s/he thought of. The 
others should please watch the role play and think about the following questions:

What did you observe?
In which ways was the counsellor a bad counsellor?”

These questions should be written down on a flip chart for the participants to see.






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Before turning to the questions the observers have to answer, the facilitator should put these questions 
to the volunteer who played the role of the survivor:

“What was it like for you being the survivor?”
“What was helpful?/ What was not helpful?”

If the participant has difficulties answering the questions, the facilitator might use some of the 
following to help him/her:

How did you feel when the counsellor did not seem interested in what you were saying?
How did it feel when the counsellor was yawning?
How did it feel when the counsellor looked bored and drew instead of concentrating on what 
you were telling him/her?

After s/he has responded the facilitator should go on discussing the observer questions.

Answers should be briefly written down (in the same colour as the column-heading) on the prepared 
flip chart under the column “bad counsellor” by the facilitator.

“Now we will do the second role play. We again need a volunteer to act as survivor. The counsellor 
will be played by one of the facilitators. The others please watch again and concentrate on the 
following questions:

What did you observe this time?
Why was this a good example of counselling?”

These questions should be written down on a flip chart for the participants to see.

Before turning to the questions the observers have to answer the facilitator should put these questions 
to the volunteer who played the role of the survivor:

“What was it like for you being the survivor?”
“What was helpful?/ What was not helpful?”

If the participant has difficulties answering the questions the facilitator might use some of the 
following to help him/her:

How did you feel when the counsellor was interested in what you were saying?
How did it feel when the counsellor nodded or asked you to “go on”?
How did it feel when the counsellor looked at you in an open and interested way?
What was his/her tone of voice like?

After s/he has responded the facilitator should go on discussing the observer questions.

Answers should be briefly written down (in the same colour as the column-heading) on the prepared 
flip chart under the column “good counsellor” by the facilitator.

The sheet of flip chart paper is to be put aside since it will be needed in the next module.

“For all the others who did not get the chance to play the role a survivor, please note down the 
situation you had in mind because this will be used in future role plays.”
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15h00 – 15h15	
OVERVIEW OF the psychosocial Elements 
of support work
Objectives: 

Participants get a clear understanding of the elements of support work and hence become more 
secure about it.
Participants can identify more with the programme and thus feel more motivated.
Participants have a mental framework of items through which they can understand preceding and 
subsequent exercises.

Preparation: cards in different colours with the elements of support work on it (each colour representing 
one element), two sheets of flip chart paper stuck together to form one sheet

Materials: flip chart paper, cards in five different colours, markers, prestik, handout “Overview of the 
Psychosocial Elements of Support Work”

Time: 15 minutes

“In the previous exercise we have just identified some skills a good support worker needs. We 
now want you to give an overview of all the psychosocial elements of doing support work. We 
will talk about these elements during the course of the next two days.”

“But before we start we will explain to you what the term “psychosocial” means.� Psychosocial 
is made up of two words: psycho and social.”

The facilitator draws a picture of a person and lets participants identify the mind and the heart. Then the 
facilitator goes on explaining:
“Psycho refers to the mind. It refers to a person’s thinking processes, feelings, thoughts, 
understandings, attitudes and beliefs.”

The facilitator now draws houses, family and trees, then explains further:
“These refer to the social world that includes relationships with others and the living environment. 
Social refers to a person’s social world. It includes the interpersonal relationship with family, 
friends and the community as well as with the natural environment.”

“Psychosocial refers to the dynamic interrelationship between psychological and social factors. 
When a person’s way of living is affected, the mind (feelings and thoughts) is affected. Similarly, 
if the mind is affected, in turn this affects the social world.”

The facilitator points to the big sheet of paper (made by two sheets of flip chart paper stuck together) 
and with the heading “Elements of psychosocial support work”.

“We have already talked about ethical standards and empathy as two of these elements”. 

The facilitator sticks the coloured cards with these concepts written on them on the paper using the handout 
as a guide. The facilitator then introduces the other elements of psychosocial support work in the same 
manner, step-by-step, thus providing a mind map which contains all the psychosocial elements of doing 
good support work. The different elements are to be represented on different coloured cards, one colour 
representing one element.

�	 The following explanation is adapted from Dr. Baron, N. & Wori, St. (2002). “Training Manual for Volunteer Community 
Psychosocial Assistants (VCPA)”. TPO – Uganda/South Sudan.




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After explaining the mind map the facilitators distribute the handout “Overview of Psychosocial 
Elements of Support Work”.

The mind map should be put on a wall for everybody to see and participants are asked to check during 
the next two days which element they are currently learning more about.

The facilitator also needs to keep referring back to this mind map as s/he moves through the different 
elements.

BREAK: 15h15 – 15h30

Week 1 Day 2  – HANDOUTWeek 1 Day 2 
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15h30 – 16h20	
CREATING SAFE SPACES & Meeting and Greeting
Objectives: 

Learn how important the right setting is for survivors.
Learn how to ensure the proper setting and atmosphere for survivors.
Make participants aware of simple things that contribute to a good counselling session.
Remind participants that there might be cases they may not be able to handle properly and how 
they can find out about such cases from the survivors themselves.

Materials: ideally two flip chart stands, flip chart paper, markers, Water pistol or other “dangerous” 
object, handout “Elements of Good Support Work: Creating Safe Spaces & Meeting and Greeting”

Time: 50 minutes

The facilitator divides the large group into two smaller groups and takes them to different sides of the 
room. The following inputs and exercises will be carried out simultaneously in the two groups.

“Since the first impression the survivor gets of you should reassure him/her about asking you 
for help, the proper introduction is essential.”

The facilitator asks participants the following question:

“What would be the best way for a support worker to greet a survivor and start the helping 
process?”

Answers should be briefly written on the flip chart by the facilitator.

There should be two flipcharts with the same questions to be used for the two groups in the 
subsequent role play.

The facilitator has to make sure that the following points are covered in the discussion and 
should add them if participants do not think of them!

Some of the answers might include:
Showing interest verbally (tone of voice, “mhm” etc) and non-verbally (leaning towards survivor, 
open posture, not too relaxed)
Chair position (which should be in a 90º angle), equal height of chairs
Space between, no “barriers” (obstacles)

“We will learn about this in another exercise later on.”
Reducing threats or anything that can be perceived as threatening (firearm, sharp instruments)
Having tissues and water available
Trying to make it as comfortable as possible
Standing up to meet the person.
Smiling and shaking hands.

The facilitator should ask participants about what is culturally in/appropriate.
Offering survivor a seat.

“Allow them to choose where they want to sit.”
Introducing yourself.
Asking the survivor what name they would prefer you to use.
Explaining your role and the helping process
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“You have to be clear about your own role and the partnership (between you and the 
survivor) involved in support work.

You may tell the person looking for your help the following:
“As a Community Survivor Supporter I am here to listen to your problem. I will ask you 
some questions so that I can really understand what is going on. We will together think 
of some ideas and actions you can take in order to deal with your problem. I can also 
provide you with information eg about laws.”

“We now want to do a little role play. We need one volunteer to play the role of the Community 
Survivor Supporter and one to play the role of the survivor.”

Then the facilitator describes the situation as follows:

“You are a Community Survivor Supporter and will have your first meeting with the survivor. 
You should ensure that you create a safe space for the survivor and that your greeting makes 
him/her feel welcome.”

After that the facilitator asks the volunteer playing the Community Survivor Supporter to wait outside 
until s/he is called back in.

In the meanwhile, the facilitator and the other participants create an unwelcoming office space.

This may be achieved by:
arranging chairs and tables problematically
having large piles of papers on the table and/or chairs
having a dangerous object (eg knife, water pistol) on the table
having a cell phone on the table

The last point is essential because the facilitator is to ring the cell phone during the role play!

Then the volunteer is called back in and given the following briefing:

“You have got two minutes to rearrange the ‘office space’ to make it welcoming and safe until 
the survivor arrives.”

The facilitator stops the role play after five minutes and then asks the following questions:

1.	 (to survivor)
Did you feel safe and welcomed in this surrounding?
Why? Why not?

2.	 (to Community Survivor Supporter)
What were your reasons for arranging the office space in that way?

3.	 (to the group)
What else could s/he have done to make the surroundings for the survivor more comfortable?

Answers to the last questions should be briefly added to the already existing list if they are new.


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“A good starting question may be:
Would you like to tell me what has brought you here today?
Could you tell me about your difficulties?

The aim of these questions is not only to start the session off but to determine why the person 
looking for your assistance is there and what his/her expectations of the service are.

This is important because you might not be the right person to help them (as we will see on our 
last training day). So before you are wasting both of your time, you need to check this. And, of 
course, make the right referral, if it is necessary.

Finding out about the survivors actual problem(s) may take some time and a few questions. Be careful 
not to dismiss someone immediately because they may need your help AND the help of others!”

The facilitator closes the exercise by noting the following:

“Although we have pretended in this exercise that you have your own office space, this will not 
necessarily be the reality. Sometimes you may work under a tree or in the home of the survivor. 
But all spaces you will create for support work might have their own ‘dangers’. So it is important 
that you are aware of this.” 

After the explanation the facilitators distribute the handout “Elements of Good Support Work: 
Creating Safe Spaces & Meeting and Greeting”.




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Elements of Good Support Work:
Creating Safe Spaces & Meeting and Greeting
When you are talking with a survivor the physical setting should ensure:

privacy
no interruptions
no distractions
comfort to the survivor (eg have water and tissues available)

Another essential aspect of the support worker-survivor relationship is confidentiality. Ensuring 
an atmosphere of privacy without interruptions and distractions is an important part of this. 
Confidentiality provides a basis for trust and this is particularly important for survivors of violence 
who have often lost their trust in other human beings.

However, you also need to inform the survivor that there may be situations where confidentiality 
can and will be broken. Assure the survivor that you will discuss with them beforehand if you think 
there is a need to break confidentiality.

To be aware of your body language, posture and seating arrangements are equally important. 
These include:

Showing interest verbally and non-verbally (leaning towards survivor, open posture, not too 
relaxed)
Chair position (which should be in a 90º angle), equal height of chairs
Space between, no “barriers” (obstacles)
Reducing threats or anything that can be perceived as threatening (firearm, sharp instruments)

Take care to show courtesy and respect by:

Standing up to meet the person.
Smiling and shaking hands.
Offering them a seat and letting the survivor choose the chair,
Introducing yourself.
Asking the survivor what name they would prefer you to use.
Explaining your role and the helping process

“As a Community Survivor Supporter I am here to listen to your problem. I will ask you some 
questions so that I can really understand what is going on. We will together think of some ideas 
and actions you can take in order to deal with your problem. I can also provide you with information 
eg about laws.”

Good starting questions may be:

“Would you like to tell me what has brought you here today?”
“Could you tell me about your difficulties?”

When you know of a person who you think may be a survivor, but who has never approached 
you for assistance and you approach this person, you will start differently, eg talk about things 
that will put the person at ease.
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16h20 – 16h30	
REVIEW AND EVALUATION
Ask participants:

“What did you learn today?” Urge them to be specific, eg not “I learned about violence”, but “I 
learned about how someone subjected to psychological violence might feel”.

Write this up on the flip chart.

Then ask:

“Is there anything you aren’t clear about?”

If there is, you should take time in the first session of the next day to review and clarify this issue.

Then ask:

“Is there anything that needs to be changed about the training?” 

Participants may suggest a different start time, or the need for more translation or greater clarity.

16h30: END OF DAY 2




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08h00 – 08h30	
Recapitulation
Objectives: 

Recapitulate what participants have learnt.
Misunderstandings can be cleared.

Materials: cards, markers in different colours, prestik

Time: 15 minutes

The facilitator asks the participants:

“What is the most important thing you learnt yesterday?”

Everyone writes the answer down for themselves on cards which are then pinned on a board and 
discussed.











50      Manual for Training Community Survivor Supporters

Week 1 Day 3Week 1 Day 3 

08h15 – 08h20	
basic counselling skills I: Mind map
Materials: mind map

Time: 5 minutes

“Today we are going to analyse and practise in detail the skills a support worker must have and 
which you identified yesterday. Some of the skills we are going to practice may be new to you.”

The facilitator refers again to the mind map of the previous day and points out that empathy was already 
practiced.

”Can you remember what empathy means?”

The facilitator then points out which aspects will be dealt with during the course of the day:

1.	 active listening
2.	 feedback
3.	 questioning
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08h20 – 08h30	
Time for relaxing – the winking game� 
Objectives: 

Reactivate energy and, relax.
Learn to listen to and interpret body language and non-verbal signals.
Enhance group cohesion.

Time: 10 minutes

For this activity an uneven number of people is required. So one of the facilitators should 
participate if an additional person is needed.

“Please find yourself a partner, but one of you 
should remain alone. The pairs should stand 
behind one another in a circle. All of you should 
face the middle of the circle. The people in the 
outer circle must hold their hands behind 
their backs. The person without a partner 
has to stand in the middle. S/he wants to 
“steal” a partner from the inner circle by 
winking at this person. When one of you 
sees that s/he has been winked at, s/he 
must try to run immediately towards the 
person in the middle. But be careful. The 
persons from the outer circle want to 
keep “their” partner. They can do this by 
holding the other one back BUT ONLY 
when the winker has winked at his/her 
partner! So the person standing in the 
middle has to wink very carefully. S/he 
has to wink just enough so that the one 
who was meant realises that s/he is meant 
but not too obviously – so that the person 
in the outer circle does not know. If a partner has 
been stolen away, it is the turn of the partner left 
behind to wink in order to “steal” a new partner.”

�	 Adapted from “The Blue Window of Hope” p. 43pp, Ministry of Basic Education, Sport and Culture, Namibia, HIV and AIDS 
Management Unit (HAMU)
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Week 1 Day 3Week 1 Day 3 

08h30 – 09h20	
basic counselling skills II: Active listening
Objectives: 

Learn to understand how important listening is in doing support work.
Enhance participants’ empathy by placing them in the role of the survivors.
Begin to grasp the components of active listening.
Learn to understand how difficult active listening can be.

Time: 50 minutes

“The winking game we did just now already had to do with some kind of active listening. You 
were listening to the body signals (ie winking) one person was giving you and reacting according 
to it (ie running toward the person winking if chosen, doing nothing when not chosen or trying 
to hold back the person who was chosen back). Now with active listening we are going to listen 
to the content of what a person is telling us.

Let’s do a little exercise: Please find yourself a partner. One of you has to talk about one or two 
events in your life that had a deep impact or a big influence on you. Can any one of you provide 
an example of such an event? Explain to the listener how this event impacted/influenced your 
life. The other partner is JUST to listen actively (no talking!). When the ‘talker’ is finished the 
“listener” must try to summarise what was said. After that the partners switch roles and do the 
same exercise again.”

The facilitator gives the pairs about 10 minutes time, and then gathers them in the large group. After this 
the facilitator asks the large group the following questions:

“How was it for you to listen without saying anything?”
“Was there anything that interfered with being able to listen?”

If the participants say no, ask if they can think of what could interfere with their ability to listen.

“How was it for you to be listened to?”
“What did the listener do to signal to you that s/he was really listening?”

“Why do you think listening is so important in doing support work?”

Some of the answers might include:
to understand the survivor better
to know what the survivor’s problem is
to encourage the other to tell his/her story
one cannot summarise without listening
to avoid the wrong conclusion

“Good listening is an ACTIVE process and includes listening to what is verbally communicated 
as well as observing what is non-verbally expressed. Sometimes really listening is difficult 
because our own thoughts on what the other person is telling might interrupt us. Hence we 
might loose track and the other person might not feel fully and correctly understood.”


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The facilitator asks for possible consequences of a person not feeling understood by the support 
worker.

Some of the answers might include:
survivor might leave counselling
survivor becomes very quiet/keeps something back/stops talking
survivor feels that you are not interested in him/her
survivor looses his/her trust in the support worker
survivor might not turn to the support worker another time (although s/he may need to!)

The facilitator summarises as follows: “To listen effectively one must listen with mind, body and 
soul.”

“For survivors it is sometimes difficult to talk about what they have suffered. So it is important 
to give them the time they need and not to rush them. As a support worker you need to allow 
survivors to talk at their own pace. This sometimes means that you must learn to get comfortable 
with silences.”

“To give you the opportunity to find out how you can handle silence, we are going to do an 
exercise now. We will just sit here for two or three minutes without saying anything. We want 
you to listen to your body to learn how you feel in this situation.”

Afterwards the participants are asked:

“What was it like for you?”
“How did you feel during this silence?”
“Did you feel a need to do something to bridge the silence (like talk)?”

“If a survivor remains silent you have to listen particularly well to his/her body language.”

Ask participants:

“What could you do to show a person who is silent that you are with that person?”

If participants mention that they could touch the person to show that they care, use this as 
an opportunity to discuss the controversies surrounding touching. Point out that there may be 
some people who feel uncomfortable being touched. This is especially the case for survivors of 
violence whose personal boundaries have been violated.

After a while of silence the support worker may comment: “You seem to be thinking very deeply 
about this issue” or “This matter is really occupying your thoughts and your feelings.”
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Week 1 Day 3Week 1 Day 3 

09h20 – 09h30	
basic counselling skills III: Feedback (introduction)
Objectives: 

Learn about the different aspects of feedback.
Begin to understand the role feedback plays in doing support work and why it is so important.
Learn to understand how difficult giving feedback to others might be.

Preparation: two cards labelled “verbal” and “non-verbal”

Materials: cards, markers in different colours, prestik

Time: 10 minutes

“We have already focussed on active listening. Now we are going to take a look at the next basic 
counselling skill: feedback.

There are a number of ways to show others that we are listening to them.”

Ask the participants:

“What ways can you think of to show someone that you are listening to him/her?”

If participants have difficulties in answering, the facilitator should link the question to the active 
listening exercise carried out previously.

While one facilitator is working with the group, the other facilitator should prepare two cards 
as headings which state “verbal” and “non-verbal”. Participants are not to see these headings 
before the end of this exercise.

Answers should be written down on cards by the facilitator. Cards belonging to the same category 
(verbal or non-verbal) should be organised together. Then ask the participants:

“Do you see any similarities in the cards organised together?”
“Do you see any differences between these two groups?”

After participants have answered, the headings for the two groups should be added. 

“We now are going to look at verbal feedback and then at non-verbal, but first let’s do another 
energiser!”
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09h30 – 09h40	
Time for relaxing – picking oranges
Objectives: 

Reactivate energy and relax.
Enhance group cohesion.

Time: 10 minutes

“Please form a circle in the middle of the room. Now, walk around in the circle. As you are walking 
imagine that you are walking through a plantation of orange trees. Your task is to pick the oranges 
from the trees. To do this you need to stretch really high to reach them. As you are picking your 
oranges you also carry an imaginary basket with you in the other hand to put the picked oranges 
in. But this is a strenuous work to do. So you need to shift the basket from one side to the other 
after picking an orange and then use the other hand to pick the next one. However, there are also 
oranges that have fallen to the ground. To get these ones you have to bend down to pick them up. 
Don’t forget to put them in the basket!”


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09h40 – 10h00
Verbal feedback: overview
Preparation: a sheet of flip chart paper with the list of different types of verbal feedback (see below)

Time: 20 minutes 

“Before we deal with the different types of verbal feedback, we will give you a short overview of 
these types.”

If there are examples from the last exercise that fit in one of the points on the list, the facilitator 
should use those examples while presenting the list to the participants. The following list should 
also be written down on a flip chart paper.

The facilitator shows the group the following list on flip chart paper and comments on the different points 
as follows:

1.	 Asking for more information

Using phrases like:
“Please go on…”
“Could you tell me more about this?”
“Did I get this correctly…?”
“What else…?” etc.

2.	 Summarising

“This type of feedback we already used when we practised active listening. We will return 
to this point after reflecting.”

3.	 Reflecting content and verbally expressed feelings

“We will go into this in more detail in a few moments.”

BREAK: 10h00 – 10h30
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10h30 – 11h30	
Verbal Feedback: Reflecting content and 
verbally expressed feelings
Objectives: 

Have the opportunity to deepen their understanding of empathy and have a chance to practise this.
Learn to use the tool of reflecting content and verbally expressed feelings.

Time: 60 minutes

“Occasionally, we need to check whether our understanding of the survivor’s experience is correct. 
We may also need to communicate our understanding back to the survivor so that s/he feels heard 
and understood. We can do this through reflecting. 

Through reflection, we act like a mirror for the survivor. We reflect to the survivor what s/he is 
saying or feeling. When using reflection, we restate the feeling and/or the content of what the 
survivor has said.

This means: Repeating briefly what the other has said in your own words. You can use phrases 
like: 

‘So what you are saying is … is that right?’
‘… do I hear you correctly?’
‘It looks like…’
‘If I hear correctly you…’
‘You feel…’
‘What I hear you say is…’”

As participants may speak different languages it may be helpful to also translate these examples 
(with the help of the participants) into Afrikaans or other local languages spoken in the group.

“We do not simply repeat what the survivor has said, but rather try and listen to the feelings 
behind the words and the things that the survivor may find difficult to express. We need to 
avoid guessing what the survivor feels! All reflections must be based on a survivor’s words, 
body language and tone of voice.”

To give participants a better understanding before the exercise it is good to let them formulate 
statements themselves and ask the others in the group to reflect them. If participants have 
problems formulating statements the facilitator might give his/her own examples first.

“Let’s practice this in a little exercise. We are going to tell you a few examples of statements 
survivors might say. Please listen carefully and write down after each phrase how you would 
reflect its content and the expressed feelings (if there are any).”

Facilitators take turns in reading all the examples and stop in between to give participants enough time 
to write. Then they start with the first statement again and ask participants for their response and after some 
of their examples, the facilitator gives the correct reflection. Then they continue with the next statement.
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If participants have difficulties in writing, the facilitator should give them more time between 
statements. In this case it is also possible to use fewer examples in order to shorten the exercise. 
But give participants enough opportunity to practise no less than two statements! 

1.	 “When my husband first punched me in the face I was so shocked. I would have never thought of 
him being able to do such a thing to me.”

Correct reflection: “When your husband hit you the first time you couldn’t believe it/were completely 
taken aback. You would have never imagined that he could do this to you.”

2.	 “I am always stressed when I come home from work. Then there are the kids screaming and running 
noisily through the house, although it is my wife’s responsibility to keep them quiet and occupied. 
That’s when I start to get angry and begin to drink beer.”

Correct reflection: “When you come home from your work you get easily irritated by the kids who 
are loud. Your wife doesn’t seem to mind them running through the house. You then get really annoyed 
and drink beer.”

3.	 “My dad often yells at my mum because of something. It seems as if she can’t do anything right. 
Sometimes I can’t sleep because I don’t know if one of them will be gone the next morning.”

Correct reflection: “Your father is often angry with your mother. You are so worried about one of them 
leaving that you have trouble sleeping.”

4.	 “My dad always seems to be in a bad mood. My bigger sister got a lot of bruises from him beating 
her. She says that I need not worry about her. But I’m afraid to be away from home because she 
might need me.”

Correct reflection: “Your dad is ill-tempered and beats your elder sister. She tells you that she is 
okay. But, since you feel responsible for her, you stay at home.”

After the last example is completed the facilitator asks participants the following questions:

How was it for you to do this exercise?
Can you imagine doing this with someone who comes to you for help?

If yes: why?
If no: why not?

“There are some things you need to be aware of, when reflecting feelings:
People are often uncomfortable with their feelings or find it difficult to express them; that 
doesn’t mean they don’t exist.
Always check that your reflections are right by asking.
Be careful when reflecting feelings where there is not yet a well established trust.
Some feelings are very difficult or dangerous for people to reflect (anger for women, envy, 
race-based hatred), but in most cases people will correct you if you get it wrong.

You also need to remember not to reflect everything! It is not necessary and might even irritate 
people who come to you looking for help.”

Before you start the next exercise, participants might need a refresher! (5 – 10 minutes)
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11h35 – 11h55	
Verbal feedback: Summarising
Time: 20 minutes

“Through the process of active listening, reflecting and questioning, we develop an understanding 
of the survivor’s experience. Summarising – as you have already seen during the exercise 
of active listening – involves sharing this understanding with the survivor. The process of 
summarising provides the survivor with a sense that the support worker has really heard and 
understood his/her story from his/her point of view.

Summarising involves making connections between the survivor’s experiences, feelings, 
behaviours and subsequent events. It is important that you always check that your summary is 
accurate and the survivor agrees with it.

Summaries should be quick and to the point. Don’t overwhelm the survivor!

As you can’t remember everything the people who have come to you for help have told you it is 
advisable to keep notes on the conversations.”

Ask participants:

“Why do you think remembering what a survivor has told you is so important?”

Some of the answers might include:
conveys interest, respect and caring
the support worker relies on her/his memories of the survivor’s story in developing ideas of 
how to best assist the survivor 
gives continuity
allows for ordering and linking

To practise summarising further, one facilitator tells the group an experience which has had a big impact 
on his/her life and asks the participants to summarise what s/he just said.

After this, the facilitator asks the following question:

“How would you feel if your support worker can’t remember the things you have told him/her 
(especially if they are important)?”

“Reflecting content and verbally expressed feeling is one way of showing somebody that you 
are listening. You have already practised summarising and asking for more information. And 
there is at least one more way to give feedback. When you do support work, it is important not 
to use only one of these skills all of the time. On the contrary, you must switch between them 
according to the situation.

A skill that is as important as giving verbal feedback to the person you are assisting is giving 
him/her feedback non-verbally.”



















60      Manual for Training Community Survivor Supporters

Week 1 Day 3Week 1 Day 3 

11h55 – 12h25	
Non-verbal feedback
Objectives: 

Learn of the possible ways to give non-verbal feedback in a way that builds a positive and trusting 
relationship between survivor and Community Survivor Supporter.
Learn how to respect the personal space of others.
Gain awareness of their own personal space.

Materials: flip chart, flip chart paper, markers

Time: 30 minutes

The facilitator should remind participants of the active listening exercise by asking:

“What non-verbal ways to give feedback did you use in that exercise?”

Answers should be written down on the flip chart. The facilitator needs to make sure that the following 
list is complete.

Some of the responses might include:
Keep eye contact.

“However, this may not always be culturally appropriate.”
Make encouraging sounds (eg aha, mmh, yes).
Nod.
Display an open body posture.

The facilitator asks: “Can anyone 
show what is meant by an open 
body posture?”
Turn your body towards the 
survivor.
Do not interrupt the one talking.
Mirror the talker’s body posture.

“But be careful not to come 
across as copying their body 
language to make fun of them!”
Lean slightly towards the person 
who is speaking.

“But you should always respect the personal space of the other. We will do an exercise to 
demonstrate that every one of us has his/her own personal space.

Please divide into two equal size groups. The first group should form a line with people standing 
next to each other. The members of the second group now form a line facing the first group at a 
distance of about five metres. One person in each pair starts walking slowly towards the other. 
The other must make the walker stop at a point where s/he feels comfortable. The walker MUST 
stop when the other tells him/her to!”



































Manual for Training Community Survivor Supporters       61 

Week 1 Day 3Week 1 Day 3 

After the pairs are finished the group compares where each one is standing. The facilitator asks 
participants the following questions:

“Why did you let him/her come so close?”
“Why did you make him/her stop at this point?”

The roles are now switched with the person who approached during the first round now being the one 
who stands still and stops the partner. After this, the facilitator asks the same questions as above.

“Personal space varies among individuals. It may even be different in different cultures. As a support 
worker you need to test how much personal space the survivor needs. They will show you through 
their body language if it is okay or not and you will have to respect it.”


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12h25 – 13h00	
Distance Regulation & setting limits
Objectives: 

Enable participants to understand an important element of burnout.
Enable participants to reflect on which areas they are particularly vulnerable to burnout.
Participants learn how burnout is related to limit setting.

Materials: flip chart, cards, markers

Time: 40 minutes

“All support workers are vulnerable to burnout in connection with the issue of setting limits. This 
is because you may frequently be approached by people who have extreme needs (eg some of 
you will be confronted with people who have been abused).

In these situations it is very hard to set limits effectively. For example, you may be tempted to put 
in ever longer hours of work to assist more and more people or you may want to do things for 
them that lead to you ignoring your own needs. 

You must set limits to prevent yourself from becoming overwhelmed and ineffective in working 
with other persons such as survivors of domestic violence.

No-one can remove the pain of the survivor or take care of all of her/his needs.

If we are not effective in distance regulation we may end up feeling abused by the survivors we 
work with and we may come to a point where we break all the bonds with them. This creates 
confusion and a great deal of pain for the people we are supposed to assist. 

Setting limits is important, not just in relation to the people to whom we provide a service, but 
also more generally eg in relation to our own family members.”

The facilitator divides participants into groups of three or four and asks them to find examples where 
they did not manage to set limits or of how other people tried to violate their boundaries. Participants 
should note what they felt in these situations and write this on cards.

The facilitator gives the groups 15 minutes to share examples. Participants are asked to report back to 
the bigger group using the cards to write down their examples and discuss afterwards.

LUNCH: 13h00 – 14h00
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14h00 – 14h20	
basic counselling skills IV: Questioning
Objectives: 

Learn to distinguish between the different types of questions and when it is best to apply which form.

Time: 20 minutes

“We have already dealt with the following basic counselling skills, namely empathy, active listening 
and verbal and non-verbal feedback. The next basic skill to consider is that of questioning.”

The facilitator should keep referring to the mind map!

“When you really listen to people actively and watch their body language, you will get a lot of 
information.

However, you might also need to ask questions to ensure that you understood the survivor 
correctly and to get more information you need to help him/her. Therefore you should ask your 
questions calmly and kindly. It is also important that you give people enough chance to answer 
the questions by using your other skills like active listening.

There are different types of questions you can use and you need to find out which type will be 
the most effective in which situations.”

Open-ended questions

“These questions are used when one asks for general information. They cannot be answered by ‘yes’ 
and ‘no’.

They are also used to gather information about reactions, feelings, experiences and thoughts.

Open-ended questions are useful if one wishes to broaden and deepen the contact to the survivor.”

The facilitator asks participants for examples of this type of questions.

some of the answers might include:
How was he able to come in the house?
Why do you think your mother did not help you?
What happened exactly after he entered the house?
What were your reasons for not going to the police?
What did you do to make him stop?

Closed questions

“This type of question calls for a short answer, usually ‘yes’, ‘no’ or a simple statement.

They are useful when specific/factual information is required.”
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The facilitator also asks participants for examples of closed questions.

some of the answers might include:
When did this happen?
Where was your daughter at that moment?
Did anybody call the police?
How old are you?/ How old is your daughter/son?

“Today we will end at this point. During your free time this afternoon, find something relaxing to 
do. Tomorrow please bring us something that symbolises what you did or which will remind you 
of what you did.”

14h20: END OF DAY 3  Leave the afternoon free!




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08h00 – 08h30	
Recapitulation
Objectives: 

Recapitulate what participants have learnt.
Misunderstandings can be cleared.

Materials: cards, markers in different colours, prestik

Time: 30 minutes (15 minutes + 15 minutes)

The facilitator asks the participants:

“What is the most important thing you learnt yesterday?”

Everyone writes the answer down for themselves on cards which are then pinned on a board and 
discussed.

Volunteers from the group show their objects from the free afternoon of the previous day and share with 
the group what they did. (15 minutes)






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Week 1 Day 4Week 1 Day 4

08h30 – 10h00	
Practising basic counselling skills
Objectives: 
•	 Practise to combine the basic counselling skills, to develop an understanding of how complex doing 

support work may be.
•	 Enhance empathy by placing participants in the role of the survivors.

Materials: flip chart, flip chart paper, markers

Time: 90 minutes

For this exercise the facilitator needs to make sure that the mind map they used as a guide cannot 
be seen by the participants!

“Before we do another role play we will quickly recapitulate the skills we have talked about 
yesterday.”

The facilitator asks the participants the following questions:

“Which basic counselling skills did we talk about?”
“Please give a short summary of what is meant by this particular skill.”

The facilitator writes the skills on a flip chart paper for everybody to see. Participants can use this list 
as a guide while doing the following exercise.

The facilitator divides the large group into two smaller groups and takes them to different sides of the 
room, with at least one facilitator who has counselling skills accompanying each of the groups. The 
following inputs and exercises will take place simultaneously in the two groups.

Role play

“We will now make an attempt to put all of the different skills we were practising into one 
counselling session.”

The facilitator decides who is going to play the role of the support worker, depending on the need 
for specific participants to practise. The facilitator also has to make sure that the volunteers playing 
the role of the survivors did not already play that role in the “bad counsellor, good counsellor” 
module.

“We will now do three role plays. Three of you will be the support workers. Another three volunteers 
will play the role of survivors. The others who are not acting will be the observers. Each conversation 
should be about eight minutes in length. We will tell you to stop when this time is over.”

Instructions:

“Survivor: Play the role of the survivor in the situation/case you have written down for the 
‘bad counsellor, good counsellor’ exercise.”






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Support worker: Please remember to use as many of the skills we were practising yesterday 
as possible. You can use the list on the flip chart to help you do this.

Observers:	
Observe which skills the support worker is using.
Observe the verbal feelings the survivor expresses.”

After each turn the following questions are discussed:

How was it for you to be the survivor/supporter in the situation?
(to the supporter) What do you think you did well?/What do you think you could have done better?

After each turn the observers share what they saw.

The facilitator has to make sure that the ‘survivors’ are debriefed after the discussion! Debriefing 
can take different forms eg the survivor walks around the chair s/he was sitting in during the role 
play and says: “I am no longer (the name s/he took as the survivor in the role play), but I am 
(says her/his own name)” 

When the two groups have finished the facilitator gathers the participants together in the large group. 
Then the facilitator should ask for discussion on the following question:

“How could you practice these skills in your everyday life?”

BREAK: 10h00 – 10h30


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Week 1 Day 4Week 1 Day 4

10h30 – 11h00	
MY SAFE SPACE
Objectives: 

Learn about an exercise to use in order to relax and feel strengthened.
Introduce participants to the next exercise of creating safe spaces.

Materials: CD player, relaxing music, small sheets of drawing paper (20 x 30 cm), oil pastels

Time: 30 minutes

“We will now do an exercise that can help you to relax and feel strengthened. To do this, please 
find yourself a comfortable sitting position. When you are ready, just close your eyes. Some of 
you may not feel comfortable closing your eyes; just find a point at which you can look.”

Before starting to read the instruction, one facilitator should turn on the relaxing music. The 
facilitator should read this instruction slowly and in a pleasant tone of voice.

“We would like to invite you to experience your own inner safe place... This place can be on earth 
but it can also be elsewhere... Allow thoughts or pictures of a place in which you feel comfortable 
and secure to come into your mind... Put boundaries around this place in such a way that only 
you can choose which living creatures may come here to your safe place... Of course, you may 
invite living beings that you would like to have with you into your safe space... If possible, do not 
invite specific human beings but rather loving companions or helpers, beings which will give 
you support and love… Now check whether you feel well in terms of all your different senses... 
Firstly, check what your eyes are seeing and make sure that everything you see is agreeable to 
you... If there is something you do not like, then change it… Now check that which you can hear 
is pleasant. If not, change it in such a way that it is pleasant... Is the temperature to your liking? If 
not, you can change the temperature now... Can your body move so that you can feel completely 
comfortable?... Can you take a position in which you feel good? If something is still wrong or 
amiss change it to suit you… Are the smells that you can smell pleasant?... You can change these 
too so that you can feel completely comfortable… If you now sense that you feel completely 
secure and comfortable in your own inner safe space, then think of a gesture, eg a nod of your 
head or a thumbs up… You will be able to do this small gesture in the future and it will help you 
to quickly return to your inner safe space... If you want to, you can make the gesture now… You 
will now have a few minutes of silence just to remain in your safe space.”

After two minutes the facilitator says:
“You will now return to the training venue... To do this, please observe how you are breathing… Feel 
the chair in which you are sitting and the contact of your feet to the ground... Become aware of the 
sounds inside and outside the training venue... When you are ready, you can open your eyes.”

The facilitator asks participants:
“What was it like for you to do this exercise?”

The facilitator now invites the participants to make a drawing of their own inner safe space. Participants 
write the date on their drawing and give it a title, if possible. They are asked to keep the drawing and look 
at it from time to time.

The facilitator also asks participants:
“How could you use this exercise in your lives as Community Survivor Supporters?”




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11h00 – 12h15	
HOW TO ENABLE SURVIVORS TO  
MOBILISE RESOURCES AND FEEL SAFER
Objectives: 

Gain an understanding of the different ways in which survivors might feel unsafe.
Learn the importance of assisting survivors to feel safe.
Learn how to help survivors identify and utilise existing resources.

Materials: flip chart, flip chart paper, markers, small sheets of drawing paper (20 x 30 cm), oil pastels

Time: 75 minutes

“You have just created an inner safe space for yourselves. As a support worker it is important 
to understand that survivors have a constant feeling of insecurity and that they lack safety.”

The facilitator divides participants into groups of four people. In the groups they must discuss the following 
two questions and write their answers down on flip chart paper to present their results in the large group:

“What are the different ways in which survivors might feel unsafe?”
“What would be the impacts on survivors of feeling unsafe and insecure all the time?”

The facilitator gives the groups 15 minutes and then gathers them in the large group.

“Something which can help people feel safer is if they are reminded of resources they have access 
to. These may be inner resources eg coping mechanisms learned from dealing with previous 
difficult situations. They may also include outer resources such as supportive friends and family 
members.”

Competent person

“To help you recognise your own resources, you will now get a sheet of paper on which you should 
draw a person which represents how you are with others and how you feel when you are being 
competent. You have 15 minutes to complete the drawing.”

“Once the drawing is complete, get into groups of 3 and:
explain the drawing, focusing on the resources you have identified
explain how it was it for you to make this drawing

Each person has 5 minutes.”

Afterwards the facilitator gathers participants in the large group and asks them:

“How could you make use of this technique to help the survivors?”

Answers should be briefly written down on flip chart by the facilitator.

“In the exercise we have just completed we focused strongly on people’s inner resources as a 
means to help people feel safe. There are a number of safety tips, which can also help to ensure 
safety for survivors and which you need to share with the survivors. From your own experience 
what are some practical things survivors can do to increase safety?”


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The facilitators take ideas from the participants and write these on flipchart paper. The following measures 
should be included:

the responses should include:
Get out of the house by using some excuse, eg get into the habit of leaving part of the laundry 
on the washing line until late or take the garbage out late. Once outside keep going.
Try to take the children with you; you could claim that they will assist you with the tasks or 
that there is a parent meeting at their school.
Arrange beforehand with friends or neighbours who can offer you safety to stay with them 
for a while. 
Keep copies of all important documents eg identification, certificates, receipts of purchases 
on your person or easily accessible. 
Take the house keys so that you will be able to enter again when you need to.
Remove valuable possessions from the house one by one, in a manner that is not noticeable. 
Start to develop your own resources eg cultivate friendships, link with relatives, search for 
employment, learn a new skill.
Have regular contact with a trusted friend.
Keep important emergency phone numbers close to you and in different places in the house 
where you can get hold of them.
Make sure that your cell phone is charged and that you have enough credit to allow for calls.
Arrange with a friend or relative who can offer you a safe place a code by means of which you 
will not need to speak or send a long SMS and which will alert them to you being in danger.
Keep enough money hidden or with you to enable transport to a safe place.
Keep knives and dangerous instruments in places where they are not easy to pick up during 
a fight.
Remember that if you are not very sure how to use weapons, these can easily be taken away 
from you and used against you.
Trust your instinct, sometimes your feelings warn you before the trouble comes.
No matter what happens in this time of your life, try to eat and sleep regularly, that will help 
you to make decisions and find solutions.

Before you start the next exercise, participants might need a refresher! (5 – 10 minutes)


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12h25 – 13h00	
Formulating a plan of action
Objectives: 

Learn how to use the identified resources to approach a personal problem and think of possible 
solutions.
Learn that formulating a plan of action is a cooperative exercise involving the survivor and the 
Community Survivor Supporter.

Preparation: Overhead transparency – “What to Keep in Mind About a Plan of Action”

Materials: drawing of previous exercise, flip chart, flip chart paper, markers, handout “What to Keep 
in Mind About a Plan of Action”

Time: 35 minutes

“We have just experienced how it is possible to use the ‘competent person technique’ to identify 
and mobilise inner and outer resources. Let us look at all the resources you managed to identify 
during the ‘competent person’ exercise:”

The facilitator writes answers on the flip chart.
“Before you practise formulating a plan of action, let us consider the important elements that 
play a role in doing this:
A plan of action should only be worked out with the survivor after:
1.	 the survivor has had enough time to tell his/her story
2.	 you have shown him/her that you have listened and tried to understand
3.	 you have gathered the necessary information (including possible resources)
A good way to move from the survivor’s story to a plan of action is to summarise what s/he has 
been telling you. Check with him/her whether you understood him/her well. Then you can suggest 
that the two of you need to think of what to do next.”

The facilitator shows the group a list of what to keep in mind about a plan of action (overhead transparency):
“What you should keep in mind about a plan of action is the following:
1.	I t should provide the survivor with as much safety as possible.
2.	I t should be realistic.
3.	Y ou can make suggestions to the survivor, but s/he must make a choice to take up your 

suggestions or not. S/he has to be comfortable with the plan of action.
4.	Y ou need to get a commitment from the survivor that s/he will do certain things.

A useful way of doing this is to get the survivor to say in his/her own words what s/he will do. 
You can say something like:
“I just want to make sure that we both have the same understanding of the plan of action. Can 
you tell me what you will be doing next, before we see each other again in a week’s time?/Can 
you tell me what we agreed on?”

After giving this lecture the facilitator distributes the handout “What to Keep in Mind About a 
Plan of Action”.

“After lunch break we will see how it is possible to use the ‘competent person’ technique as a basis 
to formulate a plan of action to deal with a problem you are currently facing. Please during the lunch 
break think of such a problem which you would be willing to share with your group of three.”

LUNCH: 13h00 – 14h00




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What to Keep in Mind About a Plan of Action
A plan of action should only be worked out with the survivor after:

1.	 the survivor has had enough time to tell his/her story
2.	 you have shown him/her that you have listened and tried to understand
3.	 you have gathered the necessary information (including possible resources)

A good way to move from the survivor’s story to a plan of action is to summarise what s/he 
has been telling you. Check with him/her whether you understood him/her well. Then you can 
suggest that the two of you need to think of what to do next.

What you should keep in mind about a plan of action is the following:

1.	 It should provide the survivor with as much safety as possible.

2.	 It should be realistic.

3.	 You can make suggestions to the survivor, but s/he must make a choice to take up your 
suggestions or not. S/he has to be comfortable with the plan of action.

4.	 You need to get the commitment from the survivor that s/he will do certain things.
A useful way of doing this is to get the survivor to say in his/her own words what s/he will 

do. You can say something like:
“I just want to make sure that we both have the same understanding of the plan of 
action. Can you tell me what you will be doing next, before we will see each other 
again in a week’s time?/ Can you tell me what we agreed on?”

 


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14h00 – 15h15	
Formulating a plan of action (continued)
Time: 1 hour 15 minutes

Participants return to the previous groups of three. One member volunteers as ‘survivor’ and tells a problem 
s/he is currently experiencing. The other two listen, using all the skills they have learnt. They then help to 
formulate a plan of action together with the ‘survivor’. The group has 15 minutes to complete this.

The facilitator gathers the subgroups into the big group. The ‘survivors’ tell what it was like for them to 
formulate a plan of action. Then the ‘Community Survivor Supporters’ relate their experiences of this 
exercise. (15 minutes)

Key points should be written down on the flip chart by the facilitator as the basis for the following 
comparison.

After the discussion participants return to their groups of three. One other volunteer ‘survivor’ shares 
his/her story with the other two. Again a plan of action is formulated.

The facilitator gathers the subgroups into the big group. The ‘survivors’ tell what it was like for them to 
formulate a plan of action. Then the ‘Community Survivor Supporters’ relate their experiences of this 
exercise. (15 minutes)

Key points should be written down on flip chart by the facilitator. Then the answers should be compared 
to the previous answers.

Facilitator might focus on the following aspect: Could they use the comments made in respect 
of the first round to expand their ability to formulate a plan of action this time?

“It is also good to make a follow-up appointment to ensure that the survivor is indeed doing 
better or to have more time to address issues.”

BREAK: 15h15 – 15h30


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Week 1 Day 4

15h30 – 16h30	
REVIEW & QUESTIONS
Objectives: 
•	 Review what has been learnt and gain clarity about the themes that were dealt with.

Materials: mind map, flip chart, flip chart paper, markers

Time: 60 minutes

The facilitator uses the mind map as a basis to review the modules of the past four days together with 
the participants.

Participants have the opportunity to ask questions.

“Tomorrow you will learn about and practise another important skill that you need as Community 
Survivor Supporters, namely assertiveness.”

16h30: End of Day 4


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08h00 – 08h15	
Recapitulation

08h15 – 10h00	
Assertiveness I – WHAT IS ASSERTIVENESS?
Objectives:

to help participants understand what assertiveness is, and other kinds of behaviour. 

Materials: flip chart and pens; handout on “Assertive Rights“

Time: 1 hour 45 minutes

Introduction:

The facilitator asks “What is assertiveness?” 

The facilitator asks participants to translate the word into all the languages used by the participants. 

“Training on assertiveness will help you in your role as Community Survivor Supporters – and 
in your personal lives.

In our daily lives we find situations where we are unhappy or angry with what people say to us, 
or with what people do. We cannot control our physical reactions to feelings. For example when 
we are frightened we may shake, sweat, feel rooted to the spot.

Different people react to things that make them angry or unhappy in different ways. Although 
we cannot control our physical reactions, we can control the way we respond to situations 
where we are unhappy or angry.

Let’s look at some of the ways we can respond to things that make us angry or unhappy. Can 
anybody think of a time recently when something made you angry or unhappy? How did you 
behave? What did you do?”

The facilitator divides one piece of paper flip chart paper into 4 – these will become 4 headings: aggressive; 
indirectly aggressive; passive/avoidant; and assertive. The facilitator slots each idea into the relevant box, 
and explains that these are being put into different sections which will be discussed later.

When the brainstorm is finished, the facilitator starts with aggressive and asks if anyone can explain 
what type of behaviour that is. Then s/he covers indirectly aggressive, passive/avoidant, then assertive. 
(The facilitator gets the Afrikaans and other language words for all of them.)


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Passive Assertive

The following should be included:

1.	A ggressive:
shouts, insults
demands – doesn’t negotiate
attacks the other person 
leaves the other person feeling hurt, humiliated or guilty

2.	I ndirectly aggressive:
makes other feel guilty to get what they want
manipulates others
may appear pleasant on the surface, but seeks to control, manipulate or sabotage the 
other person
does not engage in confrontation for fear of losing

3.	 Passive/avoidant:
very quiet or silent
apologises or agrees when they don’t want to
puts themselves down
doesn’t make it clear how they feel or think
depends on the approval of others

4.	A ssertive:
states own opinions and feelings clearly, honestly and appropriately
not dependent on the approval of others
looks people in the eye, stands straight and has “open” body posture

The facilitator discusses whether “looking people in the eye” is acceptable in the culture. Might it be 
different if you are talking to your child or a Traditional Leader, or is it always OK to do this? (Participants 
may disagree with each other – they have the choice to use what aspects of assertive behaviour are 
acceptable for them.)

“Reflect for a moment. What type 
of behaviour explains how you 
generally behave? What type 
of behaviour do you think is 
the best for the person using 
it – and to deal with the 
situation?

None of these behaviours 
are ‘bad’ in themselves. It 
depends on the situation 
and we will look at some 
of these situations in the 
next session. For now, I 
would like us all to practice 
being assertive.”


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The facilitator gives the Handout “Assertive Rights” to participants. 

The facilitator asks each participant to stand up and assertively read out one of the rights (some 
of these may be repeated, depending on the number of participants). S/he then asks if anyone is 
surprised or has a problem with any of these. Discussion.

“Can you all think of something that you have thought should happen during the training and 
you wished you or someone else had asked for?” 

(Examples may be: “please translate that into Afrikaans”; “we are tired; can we have an energiser 
now?”; “it’s 13h05 – can we have the lunch break now?”). 

“Everyone respects each other in this room and you have the right to ask for such things – not 
only in this session but throughout the training.”

The facilitator then asks each person in the room to ask/say one of the questions/statements assertively. 
If participants have not understood how to be assertive and are behaving aggressively or passively, 
the facilitator should explain again what is needed and ask them to repeat the question/statement until 
they are behaving assertively.

Next, the facilitator splits the participants into pairs. 

“You have 10 minutes to prepare for this exercise. Each of you should think of a situation in 
your life where you would like to ask someone something, or tell someone something but 
you have not, because you are/were scared to do so. Each must think of a short question or 
statement and phrase it in an assertive way. You will then each role play this, standing in front 
of the group. One person will role play the assertive person, looking at their partner. The partner 
just listens and does not respond. Then the facilitators and the other group members will make 
suggestions if they feel the “assertive” person could have improved.”

After the role plays, the facilitator asks the ‘assertive’ person how it felt (some may have felt very 
uncomfortable; some empowered), asks the group for comments first on how the ‘assertive’ person 
could have improved, then makes their own comments. 

A good way for the facilitator to do this is to make a positive statement first (eg “the way you 
stood was very good”), then follow it by pointing out something that could be improved (eg “I 
think you could have made more eye contact”), and finish with something positive (eg “you 
made a very clear statement of what you needed – well done!”). 

Then the partner plays the assertive person with the same procedure being followed. 

Then the next pair do the role play and so on until everyone has behaved assertively standing up in 
front of the group.

“In conclusion, I want to emphasise that behaving assertively is a skill which becomes easier 
the more you practice it. Practicing for difficult encounters with a friend or in front of a mirror 
can be helpful. And I hope you will all practice throughout the rest of this training.”

BREAK: 10h00 – 10h30


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ASSERTIVE RIGHTS
1.	 I have the right to ask for what I want (realising that the other person has the right to say “No”).

2.	 I have the right to refuse requests.

3.	 I have the right to have an opinion, feelings and emotions and to express them appropriately.

4.	 I have the right to make my own decisions and to cope with the consequences.

5.	 I have the right to change my mind.

6.	 I have the right to make mistakes and be responsible for them.

7.	 I have the right to say “I don’t know”, and “I don’t understand”, or “I don’t know how I feel” or 
“I need more time to think” without apology.

8.	 I have the right to be listened to and taken seriously.

9.	 I have the right to choose not to assert myself.

10.	 I have the right to privacy.
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10h30 – 12h00	
ASSERTIVENESS II – 
CHOOSING ASSERTIVENESS AND OTHER BEHAVIOURS
Objectives: 

Consider which behaviour will be more effective in different situations.

Preparation: Prepare the flip chart with the questions and situations

Materials: Flip chart, marker pens

Time: 1 hour 30 minutes

The facilitator returns to the flip chart with the characteristics of different kinds of behaviours, used in 
the previous session, and reviews them. Then the facilitator explains:

“No-one is assertive, passive/avoidant, indirectly aggressive or aggressive all the time. We all 
adopt each type of behaviour some of the time depending on the situation. For example someone 
may behave assertively at work, but not a home or vice versa.

Aggressive, indirectly aggressive, passive/avoidant and assertive behaviours are learned based 
on our families and our own previous experiences. Because they are learned and ’not part of us’, 
we can replace them. This session aims to give you more choices about how to behave in difficult 
situations.”

The facilitator then splits the group into 4 small groups – giving each group 1 situation each to discuss 
for 15-20 minutes: 

The facilitator puts the following questions and situations up on the flip chart:

“In the situation you have been given, how could you react if you were
a)	 aggressive
b)	 indirectly aggressive
c)	 passive/avoidant
d)	 assertive?

What do you think would be the behaviour most likely to get the result you want?”

1)	 You are being followed in the street by a suspicious looking man. You want him to stop following you. 

(Answer: assertive behaviour would probably be the best – telling him “I want you to stop following 
me”. Aggressive behaviour could also be justified “Stop following me!”. The other 2 behaviours would 
not be effective in this instance.)

2)	 Your boyfriend/girlfriend comes home drunk after being paid by his/her employer for the month. You 
want money from him/her to buy food. 

(Answer: indirectly aggressive “Please give me some money; if you don’t the children won’t have 
food” or passive “I think I’ll wait to ask her/him tomorrow when s/he is sober”, would work here. 
Being aggressive towards a drunk person is asking for trouble and even assertive behaviour might 
prompt a bad reaction from a drunk boyfriend/girlfriend.)


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3)	 You are stopped by a traffic officer for speeding – you are taking your mother, who is very ill, to the 
hospital and were just over the speed limit. You want him not to give you a ticket. 

(Answer: passive “Please officer, I am so sorry, I need to get my mother to the hospital urgently” would 
be best here. Aggressive or assertive could make the traffic officer angry.)

4)	 Your employer promised to pay you today, but makes no mention of your money. You want to get paid.

(Answer: assertiveness “Please can you give me my money now?” – this is your right, but your 
employer may have just forgotten. If you are aggressive “Give me my money!” this would probably 
make the employer angry – which you do not want.) 

The facilitator asks for feedback from each group and discusses the responses. 

The facilitator then gives the answers and deals with any disagreements.

The facilitator asks the group for some examples of situations where they are unsure which behaviour 
would be best, and a clear explanation of what outcome they want they want from the situation. 

Discuss the situations and which would be the most appropriate behaviour. Some of the participants 
could be asked to role play these situations.

The facilitator finishes by concluding that not all situations can be dealt with successfully. There are 
many factors which should be taken into account such as the personalities of the people involved, the 
personal history the people have and the timing of the request/statement.

Week 1 Day 5Week 1 Day 5
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12h00 – 13h00	
Assertiveness III – Broken Record technique
Objectives: 

Practice the broken record technique while making requests in an assertive way.

Materials: flip chart, pens, man’s hat

Time: 1 hour

Introduction:

“We are now going to do a role play for you. You should decide what kind of behaviour is being 
shown.”

Trainer 1 is the mother of a child born outside of marriage. Trainer 2 is the father of the child (wears a hat). 

Role play: Trainer 1 plays an assertive mother; Trainer 2 plays an aggressive father.

The script goes like this:

Mother:	 Our daughter is going to start school in 2 month’s time. I need you to give me N$200 next month 
to help pay our child’s school fees and school uniform. Then I want a regular payment – say 
N$100 per month to help maintain her.

Father:	 (aggressively) why should I help? You have a job and a boyfriend!

Mother:	 It’s YOUR legal responsibility to help me maintain her. I need N$200 next month and N$100 
each month after that.

Father:	 But I can’t afford that!

Mother:	(calmly) I know how much you earn. You can afford it. If you keep refusing, I will go to the 
Maintenance Court.

Father:	 OK. But don’t keep running back to me asking me to give you more than that.

Mother:	 Thank you. This money will help our daughter.

Ask participants what kind of behaviour the mother and the father showed. Why do they think the father 
agreed? Make sure they cover:

she asked for what she wanted specifically and directly
she didn’t give up
she kept calm, spoke assertively and looked assertive
she told him what the implications of his refusal would be
she stuck to her statement and repeated it (This is called the “broken record” technique – you know 
if an old record was stuck and you’d hear the same phrase or music over and over again? That’s 
what this refers to)

broken record technique
Use a short phrase or sentence to make your request.
As often as necessary, calmly repeat your request (using the same or different words).


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Acknowledge the feelings of the other person if necessary, but repeat the request.
Slow down when you speak. 
Use assertive body language (stand up straight, look the person in the eye). 

“Does anyone have an example they would like to practice which uses the broken record technique?”

If not, take the following examples. 

Group work: 

The facilitator splits the participants into groups of 3 (more than one group can do the same example). 
Each group should prepare a role play in which one person is the assertive person, one person the 
difficult person and the third person is another character. 

1.	 You have been helping a survivor of domestic violence. The abuser comes to your house. You tell 
him to go away in an assertive way.

2.	 You go to the Magistrate’s Court with a survivor to apply for a protection order. The clerk says 
she cannot apply for a protection order because she is married. You tell him she CAN apply, in an 
assertive way.

3.	 A survivor comes to you because her boyfriend has violated a protection order. You go to the police 
and the police officer says she cannot arrest him. You tell her that she should arrest him, in an 
assertive way.

4.	 You have been helping a child survivor of rape. On the day of the court case members of the public 
come into the court. You tell the magistrate, in an assertive way, that the court must be closed to the 
public and media.

The groups then each do the role play in front of the rest of the group. The facilitator asks each role 
player how they felt. The facilitator and the other group members then give constructive comments to 
the person who was playing the assertive role. 

“Assertive behaviour needs practice. If you use assertive behaviour regularly you will increase 
your own self-esteem and others will start to change the way they behave with you.”

Conclude by saying that when you are a Community Survivor Supporter, you will come across situations 
which make you unhappy or angry. Thinking about how you can respond in an assertive way will help 
you deal with those situations as well as others in your personal life. 

Tell participants they have worked very hard. They will now get a free afternoon.

“This week has covered basic counselling skills and assertiveness. Next week we will look at 
gender, culture and the laws which protect people from gender-based violence. This will give 
you the knowledge of the law you need to support people in the community effectively. You will 
also get the chance to practice your counselling skills more. Finally, you will get the opportunity 
to bring all your skills and knowledge together on the last day.”

LUNCH: 13h00 – 14h00

14h00: END OF DAY 5







Week 1 Day 5
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WEEK 
2

NOTE: during this week’s modules, energisers and relaxers have not been inserted. Check 
the energy levels of the participants frequently and ask them to suggest energisers and 
relaxers or repeat favourites from the first week. Also be aware that some of the content 
may have an impact on participants who have been raped or experienced domestic violence 
in some form. If a participant appears upset, gently offer to speak to them during the next 
break – or ask one of the other facilitators to do so.

Manual for Training Community Survivor Supporters       83 



84      Manual for Training Community Survivor Supporters



Manual for Training Community Survivor Supporters       85 

D 
 
ay 1W

EE
K

 2

08h00 – 09h00	
REVIEW OF THE PREVIOUS WEEK
Objectives:
•	 Remind participants of how far they have come and give them an oversight of the week ahead.

Preparation: prepare a flip chart of the topics to be covered in the week ahead

Materials: Flip chart and marker pens

Time: 1 hour

“Welcome back. Last week you learned a lot. Now I would like you to turn to the person next to 
you and share:

the most important things you learned
any topics that you are unclear about or want more information on”

The facilitator takes feedback from all the pairs. If anything is unclear, the facilitator should make space 
in this session to review the main points of unclear issues.

The facilitator shows the flip chart featuring the topics which will be covered in the week ahead, and 
asks for any feedback or comments. (It may be, for example, that all the participants have already been 
trained on the Combating of Domestic Violence Act – in which case the facilitator may decide to cut the 
amount of time devoted to that law and increase the time for another law.)


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Week 2 Day 1Week 2 Day 1

09h00 – 10h30	
Culture and Gender
Objectives: 

Focus on the meaning of culture and begin exploring what culture means.
Look at the ways in which tradition and culture determine beliefs about women and men, and the 
impact of those beliefs.
Look at myths about gender.

Materials: flip chart and pens

Time: 1 hour 30 minutes

The facilitator divides the participants into groups of 3 to discuss what culture means to them.

The participants share their ideas and insights.

The facilitator writes the word “culture” in big 
letters on the flip chart and then writes all the 
words suggested at different angles around it 
(for example: ceremonies, way of walking, way of 
talking, dress)

Next, the facilitator breaks participants into 
small groups and ask them to discuss the 
following questions:

a)	 What did you learn being a girl/boy 
when you were a child? (Answer on 
separate lists for girls and boys)

b)	 Where did you learn it?
c)	 What are the effects on you today?

The participants share their insights 
in the whole group.

The facilitator then lists on a flip chart 
all the traditional and modern stories, 
songs, games, sayings, proverbs or 
rhymes participants can think of from 
their own childhood which concern 
women’s and men’s roles. 

The facilitator should give input on the 
meaning and use of myths (see below) 
and give a summary of the discussion.




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Notes for the facilitator on gender and myths

Most societies have a set of myths. These are narrative stories about who we are – or who we 
are supposed to be. The key function of myths is to explain how things got to be the way they 
are and how or why they stay that way. Myths have nothing to do with fact; they are told as 
entertainment, or at times to deny the truth. Myths can also be fairy tales – an untrue depiction 
of reality.

Myths are always told at the early stages of a child’s life and can have a great subconscious 
impact. 

These messages that we learnt as a child became a part of us (we ‘internalize’ them) and they 
colour our view of what is ‘natural’. For example, it is seen as natural for women to be weak and 
soft, and for men to be strong and powerful. People who do not act according to the roles that 
myths portray may suffer criticism and isolation. Such people may feel guilty or ashamed for 
being different and try to censor themselves. Another myth that most people believe is that what 
happens in a family and in a family home, eg incest, child abuse and battering, is private.

It is important that the community is shown why these myths are not true and that we speak out 
against them. These myths cut across race, culture, class, gender, and location. They affect 
both women and men and have become a big obstacle to making change and improving the 
lives of women who have been oppressed by men for so long.

Note: modern culture has its own myths especially such as those related to HIV/AIDS, for example 
that it is always women who are the carriers of the disease, and that sex with a virgin will cure 
HIV/AIDS.

BREAK: 10h30 - 11h00
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Week 2 Day 1 – HANDOUTWeek 2 Day 1

11h00 - 13h00	
What is gender? 
How gender stereotypes contribute to violence
Objective:

Understand the difference between sex and gender and how gender stereotypes contribute to violence.

Materials: flip chart and pens, handout on sex and gender

Time: 2 hours

1.	 The facilitator asks participants “What do you understand by gender?” and write the answers up 
on a flip chart. (This will be referred to after the next section so that any misunderstandings can be 
clarified.)

2.	 The facilitator divides a flip chart into 4 sections: male permanent; female permanent; male changeable; 
and female changeable. 

3.	 The facilitator asks participants what differences there are between men and women (physical 
appearance, behaviours, attitudes etc). For each, the facilitator should ask whether it is permanent 
or changeable and then write it on the flip chart in the relevant section. 

4.	 A stereotype is a preconceived and over-simplified idea of the characteristics which typify a person 
or thing – such as “all women talk too much”. If the participants have not identified stereotypes related 
to violence (eg men are “macho”/aggressive; head of the household/decision-maker; entitled to more 
than one girlfriend) the facilitator should check that participants agree with these as stereotypes and 
add them.

5.	 The facilitator then explains what sex differences and gender differences are (see handout below) 
and points out that the participants have identified these concepts themselves. Return to the first 
flip chart and clarify any misunderstandings.

6.	 Discuss with the participants how the stereotypes above (and any others raised) contribute to violence. 
Examples may include: men are seen as the “hunters” of women and expected in many cultures to 
have multiple sexual partners and men are described as “head of the household” and expect women 
to obey them.

7.	 The facilitator concludes by explaining that the Married Persons Equality Act says that legally the man 
is not the head of the household any more (although married couples can decide between themselves 
who will make decisions about what issues). The next session will cover the basic principles of the 
Married Persons Equality Act.

LUNCH: 13h00 – 14h00


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Definition of Sex
Sex refers to the physical characteristics which are used as the basis for classifying humans as 
female or male. 

Definition of Gender
Gender refers to the behavioural norms and social roles associated with men and women in a 
particular community. These are not universal, but are learnt or acquired. They vary from one 
society to another and change over time. 

These definitions are based on those used by the World Health Organisation, the International 
Labour Organization and other United Nations agencies. 

A simpler definition is:

Sex differences describe the permanent physical characteristics which are different for women 
and men. Gender refers to the roles and characteristics expected of men and women, which 
change over time and from culture to culture.
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Week 2 Day 1Week 2 Day 1

14h00 - 15h15	
Married Persons Equality Act I – 
UNDERSTANDING DIFFERENT TYPES OF  
MARRIAGES AND MARITAL PROPERTY REGIMES
Objective:

Understand different types of marriages and marital property regimes.

Materials: flip chart, marker pens and prestik. For the role play 3 pots (optional), pictures from magazines 
such as of houses, cattle, goats, chickens, furniture, cars, jewellery, money (or use the illustrations below, 
or use children’s toys representing some or all of these items). 

Time: 1 hour 15 minutes

“In the next session we will look at what is in the Married Persons Equality Act, but first we need 
to understand the different types of marriage and marital property regimes.

There are two different types of marriage: civil marriage and customary marriage. Civil marriage 
is marriage before a legal marriage officer – a pastor or priest in a church, or a magistrate at the 
magistrate’s court. A marriage certificate is issued after a civil marriage, and it is registered with 
the government. Customary marriage is entered into according to the customs and traditions 
of a certain community. As of February 2007, customary marriage is not registered and there is 
no marriage certificate to prove that it has taken place.

At the time of the 2001 national census, about 19% of people aged 15 and above were married in 
civil marriages and about 9% were married in customary marriages. About 7% were living with 
a partner without being formally married. About 3% were divorced or separated, about 4% were 
widowed. Over 56% had never married and were not cohabiting (living together as husband and 
wife) at the time of the census.”

The facilitator asks:

“Is there anything about these figures 
that surprises you?
Is there is any legal protection for 
people cohabitating – such as 
sharing property if the couple split 
up, or inheriting after death?” 
(The answer is no – unless an item 
such as a car has clearly been 
bought in both their names.)
“Do married participants know 
what marital property system 
applies to their marriage?
Do unmarried participants know 
what property system would apply 
to their marriage if they were to get 
married tomorrow?”






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“Civil marriages may be in community of property, out of community of property, or based on 
the accrual system. As of February 2007, the default system (the system that you get if you don’t 
make another arrangement) is different for different people in different parts of the country. The 
rules which determine which systems apply to which couples are based on race and on the 
place where you live. I will explain more about that later. First we need to be very clear about 
the different marital property regimes.”

Role play: The facilitator uses the following role plays to ensure participants understand the different 
marital property regimes. The facilitator should use about 10 pictures out of magazines that show property 
(or use the pictures on the following page, or use children’s toys). Examples could be:

houses
cattle, goats, chickens
cars
furniture
money
clothing
jewellery

The facilitator asks two participants to stand up and pretend to be the married couple. 

For marriages ‘in community of property’, the facilitator writes this heading on the flip chart and draws 
a big pot (or uses an actual pot). S/he gives the ‘wife’ some of the pictures and the ‘husband’ some 
others, keeping some pictures back. The ‘man’ and ‘wife’ are asked to stick (with prestik or sellotape) 
‘their’ property in the pot, saying that this was the property they each had before marriage. The facilitator 
explains that the two people are now married and since the marriage they have got new property (and 
hands it to them). The facilitator asks participants what they think happens and where it goes. Explain ‘in 
community of property’ (see handout below). 

For ‘out of community of property’, the same exercise is carried out, but 2 pots are drawn (or used). 
(Husband and wife keep their property separate in their own pots.)

For the accrual system the facilitator draws (or uses) two small pots and one big pot. (The property 
acquired before marriage stays in the husband’s and wife’s separate pots, but the items acquired 
during marriage go into the big pot to be shared equally when the marriage comes to an end.)

The facilitator asks participants what would happen to the property if they got divorced? (In ‘in community 
of property’, the spouses share the whole pot equally. In ‘out of community of property’, the spouses 
keep their own property. In the accrual system the spouses keep what they brought in to the marriage 
and share equally everything that either of them earned or bought during the marriage.)

“The default system which applies to most civil marriages in Namibia is ‘in community of property’. 
People who intend to marry can enter into an ante-nuptial contract if they want to adjust the default 
position. An ante-nuptial contract is a special written agreement which is concluded before the 
marriage and registered at the office of the Registrar of Deeds.

Because of the influence of Namibia’s apartheid history, the default position on marital property is 
different for some people in Namibia. The Native Administration Proclamation 15 of 1928, which is 
still in force in post-independence Namibia, makes a different rule for all civil marriages between 
“natives” (as they are called in this Proclamation) north of the old “Police Zone”, in the areas then 
known as Owamboland, Kavango and Caprivi, which take place on or after 1 August 1950. These 
marriages are automatically “out of community of property”, unless a declaration establishing 
another property regime was made to the marriage officer within one month before the marriage 
takes place. The theory behind the law seems to have been the protection of multiple wives in 
cases where one or more customary marriages took place before the civil marriage in question. 


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The colonial authorities seem to have thought that an ‘out of community of property’ regime would 
make it easier for these customary law wives to retain a share of the household assets (which under 
customary law would often include the assets brought into or earned during the marriage by the 
customary law wives, which might be interpreted as being ‘owned’ by the husband).

None of these three basic systems accurately describe the property arrangements in customary 
marriage. There are different approaches for different communities, and even sometimes within the 
same community. The question is complicated by polygamy and by the payment of lobola in some 
communities, and some traditions such as who can keep cattle and certain household goods.

For those of you who are in civil marriages, did you know you had a choice about which property 
regime you would like to have for the marriage. If you knew about the options, did you have 
clear and full information? (Discuss)

For those of you married in customary marriages, did you have a choice about whether to marry 
under civil or customary law? Did you understand the different possibilities? (Discuss)

For anyone who is married, was there pressure from the intended spouse or the family or the 
church to choose a particular form of marriage or a particular property regime?” (Discuss)

The facilitator asks what problems a woman or a man might experience from lack of knowledge about 
the different kinds of marriage and the different property regimes. S/he asks participants to think of 
problems which could arise during the marriage, upon divorce or upon the death of one spouse. 

The facilitator concludes by stressing the importance for women and men to understand the different 
property regimes before they get married.

BREAK: 15h15 – 15h30

Week 2 Day 1Week 2 Day 1
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15h30 – 16h30	
Married Persons Equality Act ii – 
key provisions of the act
Objective:

Understand the key provisions of the Married Persons Equality Act.

Materials: flip chart and pens, copies of the Legal Assistance Centre’s Guide to the Married Persons 
Equality Act and handout “Marital Property Regimes”

Time: 1 hour 

“The purpose of the Married Persons Equality Act is to remove some forms of discrimination 
in marriage so that the Namibian law is in line with the Namibian Constitution, which says in 
Article 14: ‘Men and women … shall be entitled to equal rights as to marriage, during marriage 
and at its dissolution’.

To realise how important this Act is, we need to understand the idea of marital power and 
remember the different property regimes that we covered in the last session.

Does anyone know what ‘marital power’ was, and how it affected women?”

(‘Marital power’ was a husband’s legal power over his wife and her property in a civil marriage. It meant 
that the wife was treated like a child in the eyes of the law. She could not do many things without her 
husband’s consent. She could not for example:

buy or sell property – the husband controlled all property even if it was the wife’s separate property
sign a contract
take out a loan)

“The Married Persons Equality Act got rid of this idea of marital power. This means husbands 
and wives now have equal power within a civil marriage to do all of those things.

Before the Married Persons Equality Act, marital power gave the husband the right to control the 
joint estate and buy and sell things from it, but the wife could not buy or sell most things without 
her husband’s consent.

The Married Persons Equality Act repeals the previous legal position that the husband was 
the ‘head of the household’. Families are free to decide amongst themselves how they handle 
family decision-making but the law will not automatically support the opinion of the husband 
over the opinion of the wife.

The Married Persons Equality Act says that those married IN community of property must now 
AGREE to sell, give away or borrow against important joint assets such as the house, furniture 
and livestock. They must agree before taking out a loan which is secured by joint property. 
Neither can do these things independently.

For those married OUT of community of property, what happens?”

(Husband and wife each have separate belongings and debts throughout the marriage, although the cost 
of household necessities is supposed to be shared between the spouses according to their respective 
means. The Married Persons Equality Act says a husband and wife married OUT OF community of 
property can each buy or sell their own belongings or take out loans against their own property themselves. 
Previously ‘marital power’ gave the husband the right to control his wife’s property as well as his own.)


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Previously the father was the sole guardian and had the power to make important legal decisions 
on behalf of a child. Now both parents are EQUAL guardians. Normally they will make legal 
decisions about the child together but they have equal power to do so separately (unless this 
relates to fundamental issues, such as adoption, removing a child from Namibia or selling land 
belonging to the child).

Previously there were different ages for boys and girls to enter civil marriages (for a boy it was 18, 
for a girl 15). Now boys and girls cannot marry without state consent under the age of 18. If they 
are under 21, they still need consent from both their parents. The minimum age for customary 
marriage is not entirely clear at present, but there have been proposals to make it the same as for 
civil marriage.

Some inequalities in customary marriage remain in place – such as inheritance and the rights 
of husbands and wives over property. There will probably be new laws in the future to stop these 
inequalities.”

Group work: Will you marry me?

The facilitator splits the group into 3 small groups. S/he gives each of them the handout and ask them 
to discuss the answers (group 1 starts with case 1, then goes on to case 2, then case 3, group 2 with 
case 2 etc). The participants give feedback in the main group.

Case 1:

Amalia and her boyfriend Petrus live near Oshakati. He has 80 cattle and communal farm land. 
They have 2 children together. Amalia is unemployed. Petrus is going to ask Amalia to marry 
him and look after the house and the children. 

Amalia knows about the different marital property regimes. When Petrus asks her to marry him, 
she says
“Yes, if we marry ……………………………. (saying which property regime she wants). 

Which property regime do you think she would prefer and why?

The facilitator should make sure the point is understood that Petrus will accumulate more cattle while 
Amalia will not earn anything. It would be better for her to marry him IN community of property so that, 
if they divorce or he passes away first, she will share the wealth that he has gained – and thus receive 
some benefit for the years she has spent caring for the family.

Case 2: 

Rudolph works as a gardener 3 days a week with different employers. He has been going out 
with Rosa for 2 years. He used to gamble but has been persuaded by Rosa to give this up. Rosa 
has a good job at a ministry and she would now like to get married and have children. Rudolph 
is going to ask Rosa to marry him.

Rosa knows about the different marital property regimes. When Rudolph asks her to marry him, 
she says
“Yes, if we marry …………………………………… (saying which property regime she wants).

Which property regime do you think she would prefer and why?

The facilitator should make sure participants have considered that Rudolph could start gambling again, 
so it would be better for Rosa to marry him OUT of community of property so that she safeguards her 
savings and income for herself and the children they may have.

Week 2 Day 1Week 2 Day 1
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Case 3:
	

Hans is a German Namibian who lived in Germany for 5 years, where he bought a house. He 
returned to Namibia a year ago and intends to settle here permanently. Hans has just met and 
fallen in love with Lizelle. They are both lecturers at the Polytechnic. Hans is going to ask Lizelle 
to marry him.

Hans knows about the different marital property regimes. He says to Lizelle:
“Will you marry me ………………………………? (saying which property regime he would prefer). 

Which property regime do you think he would prefer and why?

The facilitator should point out that Hans and Lizelle both have good jobs so can contribute equally in 
a financial way to setting up home together. But Hans might want to secure the house in Germany for 
himself in case the marriage goes wrong, so the accrual system might be best for him.

16h30: End of day 1

Week 2 Day 1 – handoutWeek 2 Day 1
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Will you marry me?
Case 1:

Amalia and her boyfriend Petrus live near Oshakati. He has 80 cattle and communal farm 
land. They have 2 children together. Amalia is unemployed. Petrus is going to ask Amalia to 
marry him and look after the house and the children. 

Amalia knows about the different marital property regimes. When Petrus asks her to marry 
him, she says
“Yes, if we marry ……………………………. (saying which property regime she wants). 

Which property regime do you think she would prefer and why?

Case 2: 

Rudolph works as a gardener 3 days a week with different employers. He has been going 
out with Rosa for 2 years. He used to gamble but has been persuaded by Rosa to give 
this up. Rosa has a good job at a ministry and she would now like to get married and have 
children. Rudolph is going to ask Rosa to marry him.

Rosa knows about the different marital property regimes. When Rudolph asks her to marry 
him, she says
“Yes, if we marry …………………………………… (saying which property regime she wants).

Which property regime do you think she would prefer and why?

Case 3:

Hans is a German Namibian who lived in Germany for 5 years, where he bought a house. 
He returned to Namibia a year ago and intends to settle here permanently. Hans has just 
met and fallen in love with Lizelle. They are both lecturers at the Polytechnic. Hans is going 
to ask Lizelle to marry him.

Hans knows about the different marital property regimes. He says to Lizelle:
“Will you marry me ………………………………? (saying which property regime he would prefer). 

Which property regime do you think he would prefer and why?
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Marital Property Regimes
Marriage IN community of property: 
A marriage in community of property means what you acquire before and after marriage become 
part of the joint estate. This means both spouses are entitled to 50% of the joint estate on divorce 
or death. Debts are also shared by both spouses. This is the default position for most couples 
in Namibia. These couples can change to another marital property system by making an ante-
nuptial contract. An ante-nuptial contract is a special written agreement which is finalised before 
the marriage takes place and registered at the office of the Registrar of Deeds. It is not possible 
to make an ante-nuptial contract after the marriage, and it is usually not possible to make any 
changes to an ante-nuptial contract after the marriage. An ante-nuptial contract made before the 
marriage could apply “out of community of property” or the accrual system. 

Marriage OUT of community of property: 
In this system of marital property, whatever was acquired before marriage and after marriage 
does not belong to both spouses. Each spouse has only ownership/control of what they 
acquired. They each keep their own earnings. In terms of an old law of 1928, which is still in 
force in post-independence Namibia as of February 2007, this system is the default position for 
all civil marriages between blacks north of the old “Police Zone” (in the areas then known as 
Owamboland, Kavango and Caprivi) which take place on or after 1 August 1950. This default 
system can be changed only if a declaration choosing another property system is made to the 
marriage officer within one month before the marriage takes place. Once the marriage has 
taken place, it is too late to change. 

The accrual system: 
The only way to get this system is to make a written agreement before the marriage takes place. 
This should be part of the agreement filed with the Registrar of Deeds or the declaration made to 
the magistrate. Both spouses make lists of what they acquired before marriage, and the belongings 
listed do not form part of matrimonial estate. If the marriage comes to an end, all of the property 
and money that was added to the husband’s and wife’s belongings during the marriage are divided 
equally between them. Debts are not shared.

Week 2 Day 1 – handout
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08h00		
Review 
Review the previous day as in the previous week.

08h15 - 10h30	
Combating of Domestic Violence Act i –  
types of violence and domestic relationshipS
Objective:

Understand the law on domestic violence – the types of violence covered and the definitions of 
what a domestic relationship is.

Materials: flip chart, marker pens, paper, copies of Legal Assistance Centre’s (LAC) Guide to the 
Combating of Domestic Violence Act as handouts

Time: 2 hours 15 minutes

Introduction: 

“Domestic violence is violence towards a family member or someone who is in a relationship 
with the abuser. Although women can be abusers, it is women and children who are most often 
victims of domestic violence at the hands of men. When children are the victims, the violence 
is often referred to as “child abuse”. Domestic violence is particularly disturbing because the 
home and the family should be the place where people can feel the most safe and secure.

Domestic violence 
continues to be 
widespread. A 
study carried out in 
Windhoek published 
in 2003 by the World 
Health Organisation and Ministry 
of Health and Social Services 
found that one in five women 
is in an abusive relationship, 
and more than a third of women 
report having suffered physical 
or sexual abuse at the hands of 
an intimate partner. More than 
six out of every ten women 
who find themselves in such violent 
relationships do not seek help. Further, more than one in every five women in an abusive 
relationship does not speak to anyone about her situation.”


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Role play: 

The facilitator splits the participants into 4 groups and gives each group two pieces of paper each with 
one type of abuse written on it (eg “physical abuse”, “economic abuse”). Participants are asked to prepare 
a role play for each one and then act it out in front of the group (without revealing what kind of violence 
is being portrayed). Participants should be reminded not to hurt each other. The survivors should be de-
roled after each role play. 

Afterwards, the role plays are discussed. Ask the role players “What was it like for you to have this 
violence directed at you? To behave violently? To be a by-stander? etc” Ask the other participants “What 
kind of abuse do you think this was?” Add in anything that has been missed, giving other examples of 
that type of abuse, and correcting anything that was not domestic violence under the law. 

Types of domestic violence:

1.	 Physical abuse, including beating, kicking, burning, choking. This also includes detaining 
someone by force, or depriving them of food, water, clothes or shelter.

2.	 Sexual abuse, which is rape or forcing someone to engage in any form of sexual contact, 
or making someone look at sexual material (such as pornographic magazines).

3.	E conomic abuse, including depriving someone of things or money they need to live or 
should expect to have (such as food or their own wages).

4.	I ntimidation, which is intentionally making someone afraid – by threats or other sorts of 
behaviour.

5.	 Harassment, which is repeatedly following or communicating with someone in an unwelcome 
way. (This is sometimes known as stalking.)

6.	 Trespass, which is entering the home or property of someone without their consent (when 
they do not share the same home).

7.	E motional, verbal or psychological abuse, which requires a pattern of serious degrading 
or humiliating behaviour, such as repeated insults or obsessively jealous behaviour, to be 
domestic violence under the law.

Threats or attempts to carry out any of these acts are also domestic violence.

It is also domestic violence if a child is allowed to see physical, sexual or psychological abuse 
against a family member.

What is a domestic relationship? 

“We now need to understand which people are in what are called ‘domestic relationships’ in 
terms of the Combating of Domestic Violence Act.”

The facilitator asks participants what domestic relationships they think are covered and writes them up 
on a flip chart; correcting any misconceptions and making sure the following are covered.

Week 2 Day 2Week 2 Day 2
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•	 people who are married (civil or customary marriage) or engaged to be married
•	 people who are cohabitating (living together as husband and wife)
•	 two people who are the parents of a child – whether or not they have ever lived together
•	 parents and their children
•	 other family members related by blood, marriage or adoption, IF they live in the same house 

OR have some other connection between them, such as financial dependency (eg an uncle 
paying his niece’s school fees). 

•	 girlfriend and boyfriend

The domestic relationship continues for at least one year after separation (divorce, moving out, etc) 
– but if two people have a child together they have a domestic relationship as long as that child is 
alive or for up to one year after the child’s death. 

Quiz: Is this domestic violence?

To check if participants have understood the types of domestic violence and the need for there to be 
a “domestic relationship”, the facilitator reads each example and asks participants if this is domestic 
violence and if so, what kind?

1.	 “A child has been naughty and his mother refuses to give him pocket money that week.” 
(Answer: No. This is not economic abuse – domestic violence is not about petty things or about 
parents reasonably punishing children.)

2.	 “A teenage girl ends a relationship with a boy. The ex-boyfriend follows her around, watching 
who she talks to and where she goes.” (Answer: Yes. This is harassment/stalking.)

3.	 “A woman is living with a man. She says she doesn’t want to have sex with him because he 
has other girlfriends. He says unless she has sex with him he will have sex with her daughter.” 
(Answer: Yes. This is sexual abuse and intimidation.)

4.	 “A boss says she will not promote her male assistant unless he has sex with her.” (Answer: No. 
These two people are not in a domestic relationship, but this would be sexual harassment under the 
new Labour Act.) 

Check here that the participants understand what sexual harassment is – unwanted and repeated 
approaches of a sexual nature, which may include words, touches, gestures, showing pictures 
such as pornographic ones etc. 

5.	 “A step-father constantly shouts at his step-daughter, swearing at her and telling her she is 
stupid.” (Answer: Yes. This is psychological abuse.) 

6.	 “An employer forces his domestic worker to watch a pornographic movie.” (Answer: No. 
These two people are not in a domestic relationship but this would be sexual harassment under the 
new Labour Act.) 

Ask participants for other examples to discuss.

BREAK: 10h30 – 11h00
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11h00 – 13h00	
COMBATING OF DOMESTIC VIOLENCE ACT II – 
REMEDIES UNDER THE LAW FOR DOMESTIC VIOLENCE
Objective:

Understand what remedies there are under the law for domestic violence.

Preparation: Become familiar with the Legal Assistance Centre’s Guide to the Combating of Domestic 
Violence Act; you may want to prepare the key points in the presentation below on transparencies. 
Prepare the flip chart with the case study.

Materials: flip chart, marker pens, paper, copies of Legal Assistance Centre’s A4 size Guide to the 
Combating of Domestic Violence Act in English as handouts 

Note that the handout referred to above includes the forms for application for a protection order 
and the form for a protection order itself. Note that the Legal Assistance Centre’s Guides in other 
languages, and the A5 (smaller) Summary of the Combating of Domestic Violence Act don’t have 
these forms, so if you only have these booklets you should also make copies of the application 
form and the protection order form for participants.

Time: 2 hours

What can you do if you are experiencing domestic violence?

The facilitator asks participants what they think and makes sure they cover the following:

Under the law, someone who 
is experiencing domestic 
violence can:

Make an application 
for a protection order 
at a magistrates’ court 
(explained further below). 
If the abuse amounts 
to a crime (such as 
hitting which is assault, 
or stabbing which may 
be attempted murder, 
or rape), you can lay a 
charge with the police 
OR ask the police to 
give the abuser a formal 
warning. 

You can do both of these things at the same time.







Civil action Criminal action
OR BOTH
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Who can apply for a protection order? 

The facilitator asks participants what they think, and makes sure they cover the following:

Anyone who is experiencing domestic violence. 
If the person being abused is a minor (under age 21) anyone can ask for a protection order 
for them. 
If someone older than 21 is unable to apply for a protection order themselves – for example 
because they are unconscious, at risk of serious harm or under the influence of alcohol or 
drugs – someone else can apply on their behalf without their permission.

How do you apply for a protection order? 

“Go to the magistrates’ court. You do not need a lawyer, and the clerk of the court will help you 
to fill in the forms. You should take any witnesses or evidence (such as medical records) to 
the court. You may first get an interim (immediate but temporary) protection order and then be 
called for an enquiry at which the magistrate will listen to both sides of the story and may then 
grant a final protection order.”

Terms of a protection order: 

“All protection orders will order the abuser to stop committing domestic violence. A protection 
order can be adapted to fit the problem.” 

The facilitator asks participants what they think can be covered in a protection order and makes sure 
they cover the following.

A protection order may include the following provisions:

1.	 no weapons – an order to give a gun or other weapon to the police
2.	 no-contact provisions – ordering the abuser not to come near the abused person or their 

home or work, or communicate with them
3.	 move out of joint household – if there has been physical violence the abuser can be 

ordered to move out of the joint household, even if the house is owned by the abuser (in that 
case it would be only for a period of 6 months)

4.	 alternative accommodation – an order to the abuser to pay rent or arrange another place 
to stay for the abused person

5.	 possession and protection of property – an order to give the abused person possession 
of certain property (eg ID card, cheque book, clothes, children’s toys) and not to sell or 
damage any property in which the abused person has an interest

6.	 protection of children and maintenance – the protection order can also include temporary 
orders for maintenance, or custody of children (day to day responsibility for their care) and 
access to them (visiting them).

Different parts of the protection order remain in force for different time periods. For example 
some provisions such as no-contact, can remain in force for up to 3 years, while others, such as 
maintenance are for only 6 months. 

The facilitator asks for any questions or comments and discusses.






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The facilitator then splits the participants into 3 groups. S/he asks them to fill in the form for applying 
for a protection order and the terms of a protection order, using the following case study (which should 
be written up on the flip chart). The forms can be found in the Legal Assistance Centre’s Guide – or the 
facilitator can give handouts of the forms themselves (pages 44-59). 

Case study:

Geraldine is a 15 year old girl. Her stepfather started beating her when he moved in with her 
mother 6 months ago. A month ago he tried to choke her. Last night he said he was going to 
rape her if she didn’t have sex with him, and threatened her with his gun. She is very scared. 
Her aunt is helping her apply for a protection order, and has agreed that Geraldine should come 
and live with her.

The participants are asked to discuss:

Is anything unclear?
Is there anything unexpected?

The facilitator deals with any questions. 

The facilitator concludes by reminding participants that they may be called on to assist survivors to fill 
in the forms, so this experience will be useful.

LUNCH: 13h00 – 14h00




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14h00 – 15h15	
COMBATING OF DOMESTIC VIOLENCE ACT III –
DOMESTIC VIOLENCE SITUATIONS – WHAT CAN BE DONE?
Objectives:

Review understanding of the law on domestic violence and consider what actions can be taken to 
stop domestic violence.

Materials: flip chart, marker pens

Time: 1 hour 15 minutes

Group work: What should they do?

The facilitator divides the participants into groups of about 4 people. During your discussions, examples 
of domestic violence are likely to have been raised. These examples can be used for discussion, or the 
ones below, or a mix of both (a handout of the cases is included at the end of this section). After the group 
work, participants should report back and then there should be group discussion of the responses.

Ask participants to discuss in groups for each case the question “What should they do?”

“I want to emphasise that the Supporter can suggest options but that the ultimate decision should 
rest with the survivor and the Supporter must be careful not to impose his or her own assessment 
of the situation. For example if the survivor fears that the abuser might react with extreme violence 
if she approaches the police, she is probably right. The need to secure the survivor’s safety is the 
top priority before considering the legal options.”

1.	 Martha is living with Brian and they have 3 children together. Martha works as a domestic worker 2 
days a week and Brian is a taxi driver. They live in Brian’s house. When Brian gets drunk he beats her. 
The violence is getting worse and more frequent. She is afraid he will kill her. But she is scared to leave 
because she has very little money and is worried the children will suffer. What should Martha do?

During the follow-up discussion the facilitator should:
Remind the participants that Martha can ask for a protection order which orders Brian to leave 
the home while she makes alternative arrangements for accommodation. 
Check that participants thought that Martha should ask for a maintenance order to be made with 
the protection order and then go to the maintenance court before the short-term provision for 
maintenance in the protection order expires.
Point out that the fact that the violence is getting worse is an indication of a very dangerous 
situation. Martha is right to be in fear for her life. Would she be safer staying with a friend or in 
a shelter if she is asking for a protection order?

2.	 Joseph is a teacher and is worried about one of his pupils, 7 year old John. John lives with his uncle 
while his mother works in Windhoek. John is obviously not fed properly, and comes to school covered 
in bruises. Joseph has seen the uncle beating John. What should Joseph do?

During the follow-up discussion the facilitator should:
Remind participants that anyone can apply for a protection order for a minor child or lay a charge 
with the police in respect of violence against the child.
Point out that a social worker should be informed. The social worker could arrange for John 
to be removed from his uncle’s care and placed in a safer environment, such as with another 
relative, with Joseph himself, or in a foster home.






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John’s parents are responsible for providing maintenance for him and failure to do so is a crime 
in terms of the Children’s Act 33 of 1960. 

3.	 Sarah is married to a pastor. She is 50 years old. Her husband beats her, locks her in the house 
when he goes out, and gives her hardly any money for food for the household. Her husband and her 
children – all of whom are over age 18 – urge her not to tell anyone because it will bring disgrace 
on the family.

During the follow-up discussion the facilitator should:

Remind participants that this is both physical and economic abuse. 
Point out that Sarah could apply for a protection order, but in this case perhaps a written warning 
from the police would be effective – her husband may then realise she is willing to speak out 
about the violence.
Sarah could also lay a charge of assault, and when this case comes to court the proceedings 
will be in private.
Ask participants if they think Sarah needs a place of safety if she reports this case to the police.

The facilitator concludes by explaining or handing out the following three charts (in the Legal Assistance 
Centre’s Guide to the Combating of Domestic Violence Act). 

The Violence Wheel shows how physical and sexual abuse are related to other forms of 
power and control in personal relationships.

The Cycle of Violence shows that as the cycle of violence is repeated, it usually increases 
in frequency and severity – the “honeymoon” is a short-term phase. (It is useful to mention 
the cycle of violence if participants show a lack of sympathy towards women who apply for a 
protection order and then withdraw their application – or just go back to the abuser. A person 
suffering domestic violence will usually apply for a protection order when the violence is severe, 
then the honeymoon period begins and she may believe that the abuser will change.)

There is an alternative! The Non-Violence Wheel shows behaviours based on equality rather 
than power. It provides ideas for setting goals and boundaries in personal relationships.

BREAK: 15h15 – 15h30


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Domestic Violence: What should they do?
1.	 Martha is living with Brian and they have 3 children together. Martha works as a domestic 

worker 2 days a week and Brian is a taxi driver. They live in Brian’s house. When Brian gets 
drunk he beats her. The violence is getting worse and more frequent. She is afraid he will kill 
her. But she is scared to leave because she has very little money and is worried the children will 
suffer. What should Martha do?

2.	 Joseph is a teacher and is worried about one of his pupils, 7 year old John. John lives with his 
uncle while his mother works in Windhoek. John is obviously not fed properly, and comes to 
school covered in bruises. Joseph has seen the uncle beating John. What should Joseph do?

3.	 Sarah is married to a pastor. She is 50 years old. Her husband beats her, locks her in the 
house when he goes out, and gives her hardly any money for food for the household. Her 
husband and her children – all of whom are over age 18 – urge her not to tell anyone because 
it will bring disgrace on the family.
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15h30 – 1630	
COMBATING OF DOMESTIC VIOLENCE ACT IV – 
COUNSELLING SURVIVORS OF DOMESTIC VIOLENCE
Objective: 

Practice counselling skills, whilst using information about the law on domestic violence.

Materials: none

Time: 1 hour

“For this session we are going to pull together what we have learned today about domestic 
violence and use it whilst practicing counselling skills.”

The facilitator splits the participants into groups of 3, and gives each group a case study. These may 
be situations that the participants have raised themselves or the case studies in the Domestic Violence 
III module above, or a mixture of both.

“One person will be the Community Survivor Supporter, another person will be the survivor of 
domestic violence and the third person will be the observer.

Each group role plays for 10 minutes, then the observer gives feedback. Then the group members 
swap roles so that each person has had the chance to play the Community Survivor Supporter.” 

Remember to de-role the players after each discussion. 

When the role plays have finished, the facilitator brings the whole group back together and discusses:

How did the survivors feel? 
What did the Community Survivor Supporters feel? 
What did the observers see? 
Was anything difficult? 
Were any useful parts of the law not mentioned? 
What else could have been improved?

16h30: End of day 2


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08h00 – 08h15	
Review 
Review the day as previously.

08h15 – 09h15	
Combating of Rape Act I – clarifying terms
Objectives:

Clarify terms for the sexual organs and sexual characteristics and consider how language can create 
prejudice.

Materials: flip chart and pens

Time: 1 hour

“We are going to have some sessions on the Combating of Rape Act. Before we start, I want 
us all to be clear about the terms for physical parts of the body. I want you to split into groups 
according to the language you know best (eg English, Afrikaans, Oshiwambo). In these groups, 
list the words in your language used for:

penis
testicles
vagina
breasts
anus
pubic hair

and decide whether you think the words in your language are positive, neutral or negative ways 
to describe these parts of the body.”

The facilitator gives the groups about 20 minutes to discuss these and write them up on flip chart paper. 
Then one person from each group should present the results – explaining exactly what the words mean 
in their language and if they see the word/s in their language as positive, neutral or negative.

When all the groups have reported back, the facilitator refers back to the previous week’s counselling 
training when they considered what they might find off-putting about a particular client/type or people 
they have prejudices about.

“If someone came to you and used one of the words which you see as negative, how would you 
react? (eg laugh, feel insulted). Why do people use these words? (embarrassment, ignorance 
etc) What is the best way to react to such words in a counselling situation?” Discuss


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09h15 – 10h30	
Combating of Rape Act II – definition of rape
Objectives:

Understand the definition of rape in the Combating of Rape Act.

Preparation: Become familiar with the Legal Assistance Centre’s Guide to the Combating of Rape Act; 
you may want to prepare the key points in the presentation below on transparencies

Materials: flip chart and pens, Legal Assistance Centre’s Guide to the Combating of Rape Act as 
handouts

Time: 1 hour 15 minutes

“The definition of rape in the Combating of Rape Act 8 of 2000 is the ‘intentional commission 
of a sexual act under coercive circumstances’. The definition needs further explanation of the 
meaning of ‘sexual act’ and ‘coercive circumstances’”.

“’Sexual act’ covers the most intimate kinds of sexual contact, namely:
the insertion (to even the slightest degree) of the penis into the vagina or anus of another person 
(with the term “vagina” including the external female genitalia)
the insertion of the penis into the mouth of another person
the insertion of any other part of the body into the vagina or anus
the insertion of any object into the vagina or anus (excluding the insertion of objects as part 
of normal medical procedures)
cunnilingus, which is oral stimulation of the genitals
any other form of genital stimulation.”

The facilitator then checks with the participants if everything is clear, and answers any questions.

“’Coercive circumstances’ includes force, threats of force, and other situations which enable 
one person to take unfair advantage of another. It includes all the following circumstances listed 
below, but it can also include other forms of coercion, which are not mentioned in the law.

physical force against the complainant (victim/survivor) or another person
threats of physical force against the complainant or another person
threats to cause harm other than bodily harm to the complainant or another person, in 
circumstances where it is not reasonable for the complainant to disregard the threats
the complainant is unlawfully detained
the complainant is – 

physically or mentally disabled
drunk or drugged 
asleep 

and cannot understand what is happening or is unable to communicate unwillingness
the perpetrator pretends to be another person
the presence of more than one person is used to intimidate the complainant (gang rape)
the complainant is under the age of 14 and the perpetrator is more than 3 years older”

The facilitator should now ask the participants for examples of rape that they have heard of, and ask 
them what coercive circumstances were involved.




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“Note also that the Combating of Immoral Practices Amendment Act 7 of 2000 has 
given additional protection to boys and girls under the age of 16, where there is sexual contact 
with someone more than 3 years older. This is a lesser crime than rape, but it covers any 
‘indecent or immoral act’ as well as ‘sexual acts’” (which are defined above).

“There are four key differences between the old definition of rape and the new one: 
The new Act treats males and females equally – it is ‘gender-neutral’. Now it is possible for 
men and boys to lay a charge of rape under the Act.

The new Act makes it an offence for a husband to rape his wife. 
The new Act focuses on ‘coercion’. Under the old law, the focus was on ‘consent’ and in 
court rape survivors were often asked humiliating questions about their past sexual history, 
or what they were wearing when they were raped, in an attempt to prove that they consented 
to this sexual act. Now the focus is on coercion – proving the complainant was subjected to 
violence or threats, or was taken advantage of.
The new Act covers a variety of sexual acts. Previously, rape was said to have occurred only 
when the penis was inserted into the vagina. Sexual assaults on young girls could not be 
prosecuted as rape if penetration could not be proved. The new Act covers other types of 
sexual acts, including attempting to penetrate young girls.”

The facilitator asks for any questions. Then, after dealing with them, the facilitator asks:

“Why was rape within marriage not recognised in the past?” (Discuss)

“Do people in your communities recognise rape within marriage as a crime?” (Discuss)

BREAK: 10h30 – 11h00


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11h00 – 12h00	
Combating of Rape Act III –  
reporting rape in the community
Objectives:

Check understanding of the Combating of Rape Act and consider what happens in the community. 

Materials: flip chart and pens, Legal Assistance Centre’s Guide to the Combating of Rape Act as 
handouts

Time: 1 hour

Discussion:

The facilitator checks if participants have any questions or comments from the previous sessions on 
rape and discusses these. 

To test participants’ understanding, the facilitator reads out the following and asks “Is this rape?”

1.	 “A girl is taken to the riverbed by her boyfriend and when they get there his friends are waiting 
to have sex with her. She is too scared to say anything and she lets them have sex with her.” 
(Yes)

2.	 “The uncle of a small girl touches her private parts.” (Yes)

3.	 “A married woman who is HIV+ has an agreement with her HIV+ husband that they will use 
condoms so they do not increase their infection level. He comes home drunk and forces her 
to have sex without a condom.” (Yes)

Discussion: Reporting rape

“Experts believe that most rapes go unreported. The number of reported rapes and attempted 
rapes in Namibia is increasing (from 854 in 2000 to 1184 in 2005). Some people believe that the 
actual number of rapes in Namibia is increasing, whilst others believe more rapes are being 
reported because Namibia now has improved laws on rape and because people are becoming 
more educated about this kind of violence. There is no clear evidence to prove either theory is 
correct. However, compared to other countries, Namibia has a high number of reported rapes 
relative to its population. About one third of reported rapes in Namibia involve children as the 
victims/survivors.”

The facilitator then splits the participants into 3 or 4 groups putting people from the same region in each group. 
Ask them “What stops people from reporting and how people can be encouraged to report rape?” 

The facilitator makes sure the following points are covered:


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Survivor’s fears: The rape survivor may feel many shamed, guilty, or confused.

Tradition: This can work in two ways. In the cities, more rape may take place because 
traditional values are more likely to be ignored. However, in some traditions rape is seen as 
very shameful for the victim and the victim’s family, and is thus less likely to be reported in 
the rural areas where traditional values are strong.

Blaming women: Remember that often women (as well as men) blame women. Some 
people say that women get raped because they wear revealing clothes and go out late at 
night. But young babies and old women are also raped. And most people are not raped by 
strangers but by family members or friends. Rape is not a crime motivated by sexual desire, 
but motivated by anger and a desire to have power over somebody. 

Blaming children: Many children are raped by family members and friends. Often the family 
wants to protect the rapist and will tell the child s/he is lying, or that s/he was responsible in 
some way, and punish the child.

The facilitator should make sure the following points have been covered on encouraging the 
reporting of rape: 

If rapes are not reported, the rapist is free to rape again.

The new Act makes it a crime for the media to identify rape victims/survivors, and the court 
hearing the rape case will be closed to any outsiders, so victims/survivors should not be 
afraid of publicity if they report the rape.

Communities must take a stand and say rape is not acceptable. Families of suspected 
rapists must not threaten the rape victim/survivor.

It helps the rape survivor to have someone non-judgemental to talk to who shows respect 
and acceptance, acknowledges the pain and makes it clear that what was done to the 
survivor was wrong.


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12h00 – 13h00	
Combating of Rape Act IV – 
What to do if you have been raped
Objective:

Understand what to do if someone has been raped.

Materials: Flip chart, pens, copies of the Legal Assistance Centre’s Guide to the Combating of Rape Act

Time: 1 hour.

The facilitator should ask participants what they believe someone who has been raped should do, and 
write these up on the flip chart. S/he should check that the following points have been covered:

1.	 Do not wash or change your clothes or tidy the place where the rape took place.

2.	 Report the rape at the nearest Woman & Child Protection Unit or police station. Take a friend 
or relative with you for support if possible.

3.	 Have a medical examination as soon as possible. This can provide importance evidence for 
the court. The police should arrange the medical examination. 

4.	 Ask the doctor or nurse for PEP (post-exposure prophylaxis). See box below. Ask the doctor 
for the morning-after pill. This will protect you against pregnancy if it is taken within 72 hours 
of the rape occurring, and even after 72 hours, an IUD could be fitted to prevent pregnancy. 
It is also possible to get a legal abortion where the rape results in a pregnancy (see more 
information on this below).

5.	 Get counselling to help you to deal with the after-effects of the rape. Someone who has been 
raped will experience many different after-effects, such as crying, shaking, vomiting, loss of 
memory, feeling fear, guilt, shame, anger, being “frozen” and feeling suicidal. These can continue 
for many years. Counselling can help a rape survivor deal with these after-effects.

Post-Exposure Prophylaxis (PEP)

PEP is a course of antiretroviral drugs which can give significant protection against HIV infection 
if it begins within 72 hours of the rape – the sooner the better.

PEP treatment for rape survivors is available at all district hospitals, and is offered at no cost. If 
PEP is not available at the medical centre (such as a clinic) where the survivor seeks help, the 
medical personnel and the police have a responsibility to make arrangements for the survivor 
to access it elsewhere. 
 
It is very important for survivors to finish the month-long treatment of PEP, even if they test 
HIV negative after the assault because the test may not reveal the presence of HIV right away. 
People who know they were HIV positive before the rape should not take PEP.


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It is possible to get a legal abortion where the rape results in a pregnancy. Two doctors 
must provide a written certificate stating that they think the pregnancy is the result of a rape. 
One of these doctors must be a district surgeon (a doctor employed by the state). A magistrate 
must then give permission for the abortion. It is not necessary to lay a charge of rape with the 
police in order to get permission for a legal abortion, if the rape victim can give the magistrate a 
good reason why she has not gone to the police.

Case study: What should be done to help Mary? 

The facilitator should read the following story to the participants and ask what they would do.

“Mary, a married woman, arrives at your home late at night. She is crying and very upset. She and her 
husband had an agreement to use condoms. He lost his job that day and came home drunk and angry. 
He tore her clothes off and put his penis in her anus, without using a condom. She has never heard of 
this kind of sex. She is torn and bleeding and doesn’t know what to do. She does not want to report her 
husband to the police.”

Explain to Mary that what happened was rape.
Be very gentle with Mary, and keep calm yourself.
If Mary does not want to report the rape, you should not try to force her to go to the police. 
Go with her to a hospital or clinic as she is injured. If Mary knows she is HIV- or if she does 
not know her HIV status, ask the doctor to give her PEP. 
Encourage her to talk to someone she trusts about the problem, such as a family member 
who could talk to the husband about his behaviour. 
Arrange counselling for Mary if possible.
Be supportive, don’t tell anyone else about this situation, and continue to show that you will 
support her. 

LUNCH: 13h00 – 14h00
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14h00 – 15h15	
Vulnerable witnesses IN court i –
provisions under the law
Objectives:

Understand the provisions under the law for assisting vulnerable witnesses in court, and consider 
what additional support vulnerable witnesses require.

Materials: flip chart, pens, handout (‘Vulnerable Witnesses – Summary of the Criminal Procedure Amendment 
Act 24 of 2003’)

Time: 1 hour 15 minutes

Introduction – who are vulnerable witnesses? (30 minutes)

“A law was passed in 2003 to assist vulnerable people who go to court to give evidence – this is 
aimed at reducing the crisis of appearing in court. What kind of people do you think are covered 
– ie are vulnerable?” (the facilitator writes the ideas up on a flip chart):

Ensure participants mention the items in the first part of the handout, which you can give 
out later.

“Can you describe a person who you think would be especially vulnerable in a particular 
situation?” 

If participants cannot think of examples, use:

4 year old girl who was badly beaten by her father
12 year old girl with a mental disability raped by her school principal
17 year old street child who was raped
85 year old woman who was raped by the son of an important family

“What special arrangements do you think would help such vulnerable people in court?”

The facilitator should write the answers up on a flip chart. S/he should make sure participants cover the 
ones on the second half of the handout. The facilitator should circle on the flip chart the provisions in 
the law, to separate them from additional ideas the participants suggest.

Case studies (40 minutes):

The facilitator should then split the group into 3. The facilitator gives each group one of the examples 
identified above and asks “What could someone do to support this person going to court?” 
The groups should have 20 minutes to discuss and 20 minutes to give feedback and discuss any 
questions.


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Some ideas (for the facilitator to mention if participants do not think of them themselves):

Take the person to court and show them who will sit where. 
Ask them where they would like to sit (in consultation with the prosecutor and/or social 
worker) on the day of the trial
Arrive early to avoid the press and the family of the accused outside the courtroom
Take toys and food for children
Make sure the prosecutor explains what will happen, eg you will be asked questions and you 
must answer truthfully. Speak loudly and clearly so you don’t have to repeat yourself.
Make sure the prosecutor also advises rape complainants that even if a “not guilty” verdict 
is reached, it does not mean they were not raped, just that there was not enough evidence 
to convict.

Conclusion: 

The facilitator should conclude by reminding participants that each vulnerable witness has a different 
experience and reaction to the situation. S/he should remind participants about the session on empathy 
and stress the importance of asking the vulnerable witness what they would like – and not assume 
that you know what they need. An example of this is that one might assume that a child would be 
intimidated if s/he had to stand in the witness box, but some children feel safer inside the enclosure of 
the witness box.

BREAK: 15h15 – 15h30
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Vulnerable Witnesses – summary of the  
Criminal Procedure Amendment Act 24 of 2003
Who is a vulnerable witness?
1)	 anyone under age 18

2)	 any victim of a sexual offence (rape, attempted rape, indecent assault, sexual offences 
under the Combating of Immoral Practices Act, etc)

3)	 a victim of any offence involving domestic violence

4)	 a witness who has some mental or physical disability (if the disability creates special needs 
or may lead to undue stress)

5)	 a witness who may be intimidated by the accused or any other person (such as a case 
involving family members, or members of a criminal gang)

6)	 any person who may suffer undue stress while testifying (eg against a relative)

What special arrangements can be used for vulnerable witnesses?
1)	 The trial can be held in an alternative venue, which will be less formal and less intimidating 

than a courtroom (for example the magistrate’s office)

2)	 The furniture in the courtroom can be re-arranged or changed, or people can be directed 
to sit or stand in places different from what is usual (for example, a young child may be too 
short to see and be seen properly while sitting in the usual witness box).

3)	 The witness may be allowed to testify behind a one-way screen or by means of closed-
circuit television. (For example, the Katutura Regional Magistrates’ Court has been equipped 
with a Victim Friendly Court Room that has these facilities; and in Walvis Bay a screen has 
been made by volunteers for the perpetrator to sit behind with a glass window – he can see 
out, but the complainant cannot see him clearly. Under the law, the accused must be able 
to see the witness, but the witness does not have to see the accused. The accused’s legal 
representative, the prosecutor and the presiding officer – magistrate or judge – must also be 
able to see the witness.

4)	 A support person can accompany witnesses while they are testifying. For example, a young 
child could speak to the court while sitting on the lap of a support person who is family member 
or a teacher (as long as that support person is not going to be giving further testimony in the 
same case). The support person can stand or sit near the witness and give physical comfort to 
the witness as necessary. The support person can also interrupt the proceedings to alert the 
presiding officer to the fact that the witness is becoming upset. The presiding officer can then 
take appropriate steps, such as calling a short recess. The support person may not help the 
witness answer questions or instruct the witness on what to say. 

5)	 The presiding officer may authorise any other steps that s/he thinks “expedient and desirable” 
to help a vulnerable witness give evidence.

6)	 Note that in criminal trials for rape and domestic violence cases the court must be closed 
– ie no-one is allowed in who does not need to be there for legal reasons.

7)	 Note also that for any witness under the age of 13, the presiding officer may rule that the child can 
only be cross-examined through the presiding officer him/herself or an intermediary.

Week 2 Day 3Week 2 Day 3 – HAndout
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15h30 – 16h30	
VULNERABLE WITNESSES IN COURT II – 
ASSISTING VULNERABLE WITNESSES
Objectives:

Practice counselling skills, whilst using the information gained about vulnerable witnesses.

Materials: none

Time: 1 hour

“For this session we are going to pull together what we have learned today about vulnerable 
witnesses and use it whilst practicing counselling skills.”

The facilitator splits the participants into groups of 3. Each group is given an example of an especially 
vulnerable person identified at the beginning of the previous module.

“One person will be the Community Survivor Supporter who is counselling the vulnerable 
witness (person two) and the third person will be the observer.

Each group role plays for 10 minutes, then the observer gives feedback. Then the group members 
swap roles so that each person has had the chance to play the Community Survivor Supporter.” 

When the role plays have finished, the facilitator brings the whole group back together and discusses:

How did the survivors feel?
What did the Community Survivor Supporters feel? 
What did the observers see? 
Was anything difficult? 
What could have been improved? 

Remember to “de-role” the participants.

16h30: End of day 3
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08h00 – 08h15	
Review

08h15 – 10h30	
Maintenance Act – key provisions
Objective:

Understand the key provisions of the Maintenance Act.

Preparation: Become familiar with the Legal Assistance Centre’s Guide to the Maintenance Act; you may 
want to prepare the key points in the presentation below on transparencies

Materials: flip chart, marker pens, the Legal Assistance Centre’s Guide to the Maintenance Act as handouts; 
transparencies and overhead projector (if to be used)

Time: 2 hours 15 minutes

WHAT IS MAINTENANCE?

Note: This session is a presentation. The format is slightly different from the rest of the Manual 
in that headings of the sections are in capitals, the key points are in bold, and explanations and 
examples are not in bold – but these explanations and examples should still be covered by the 
facilitator.

The facilitator gives out the Handout – the Legal Assistance Centre’s Guide to the Maintenance Act. 
This covers all the information in this section.

WHAT IS MAINTENANCE?

“Can you explain what maintenance is?” (The facilitator writes up the answers on a flip chart, then 
gives this definition.)

“Maintenance is money or goods that a person has a legal duty to pay for the support of his or 
her dependents.
 
A dependant is someone who depends upon the support of another person to live. For example, 
children are dependants of their parents. Sometimes a husband or a wife is dependent on the other 
spouse’s income.

Maintenance is used for basic living expenses such as housing, food, clothing, medicine and school 
fees.


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BASIC PRINCIPLES OF THE MAINTENANCE ACT

The following basic principles apply to everyone:

Husbands and wives are primarily responsible for each others’ maintenance.
 
The facilitator asks “What does this mean?” (It means that they are the first people responsible. So I 
shouldn’t ask my father for maintenance if I am married – I must ask my husband first.)

The parents of a child are primarily and jointly responsible for the child’s maintenance.

This is the same as the above – both parents have a first duty to maintain their children – and the fact that they 
are jointly responsible doesn’t mean they must both pay the same – it depends on their circumstances.

Children have a duty under certain circumstances to maintain their parents.

But we are not talking here about small children – children would normally be 18 or over before being 
expected to maintain their parents. We will come to this later.

Three conditions must be present before any maintenance order can be made: 

1.	 The person in question is legally liable to maintain the beneficiary of the maintenance order.

So this will usually be the parent, or perhaps the grandparent. 

2.	 The person in question is able to contribute towards maintenance

You cannot claim maintenance from someone who has no money or property (such as cattle or a 
car or house) or other assets.

3.	 The person in question is failing to provide reasonable maintenance for the beneficiary 
voluntarily. 

If the person is already providing a decent amount of maintenance you cannot claim, but if the person 
is not paying, or is not paying enough, that’s when you can make an application for maintenance.

WHAT SHOULD BE TAKEN INTO ACCOUNT IN RESPECT OF A MAINTENANCE ORDER?

These factors must be taken into account in respect of any maintenance order in terms of the 
defendant (eg the father), the beneficiary (eg the child) and any other person liable to maintain the 
beneficiary (eg the mother): 

lifestyle, income and earning capacity
property and resources
responsibilities and financial needs

WHO CAN MAKE A CLAIM FOR MAINTENANCE?

Maintenance can be requested for a beneficiary by a parent, a primary caretaker (for example a 
grandmother who is looking after the child on a day-to-day basis), or any other person who has an 
interest in the beneficiary’s well-being – such as another relative, social worker, doctor, nurse, teacher, 
traditional leader, religious leader or employer. 

This means that someone such as a grandmother, who is taking care of the child, can claim maintenance. 
If both the mother and father are working, the grandmother should claim from both of them.


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PARENTS’ DUTY TO MAINTAIN THEIR CHILDREN

Maintenance in respect of a child includes support for the child’s reasonable needs for a proper 
living and upbringing, including the provision of food, accommodation, clothing, medical care 
and education. 

Both parents are liable to maintain their child in proportion to their respective means. 

For example if the child’s needs are N$300 per month, the father earns N$10,000 per month, and the 
mother earns N$5,000, who should contribute how much? (In this case the father may be asked to 
contribute N$200/month and the mother N$100/month. If the child is living with the mother, she can ask 
the father to pay more because she is doing all the work of child-rearing. The court may also have to 
take into account whether either parent is supporting any other children.)

All children are entitled to a fair share of their parents’ resources. The same principles apply 
to all children: 

regardless of their order of birth
regardless of whether the child was born inside or outside marriage
regardless of whether the child was born of a first, second or subsequent marriage 
regardless of what customary law applies. 

This is a national law of Namibia, so it over-rules any customary law

A parent’s duty to maintain a child has priority over all other financial commitments except 
commitments necessary to enable the parent to support himself or herself and other people 
whom the parent has a legal duty to maintain. 

For example, if the father has a job and his own BMW, but is not paying maintenance, the court could 
say he should sell the car so his child can eat. But if the father is a taxi driver who has a car which he 
uses to earn his income, the court would not tell him to sell it, but to contribute money for the child.

The following factors must be considered in respect of child maintenance: 

the financial, educational and developmental needs of the child 

the age of the child 

A child going to secondary school may need higher maintenance payments than a child at primary school.

the manner in which the child is being educated or trained, and the reasonable expectations 
of the parents in this regard

For example, if the parents have university degrees and sufficient income or assets, it would be 
reasonable for them to expect their child to attend university.
 

any special needs of the child, such as needs arising from a disability or other special condition

For example an HIV+ child may need more money for vegetables and other good food.

the direct and indirect costs to the complainant of providing child care, including labour of 
childcare and lost opportunities”

What is involved in childcare? (cooking, cleaning, help with homework etc) 
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If the father had custody of the child, he may have to PAY someone to do those things. What would that 
cost? Also if the mother cannot work full time because she looks after the children, she can ask to be 
compensated for this.

The maintenance order can include contributions towards the expenses of the mother in 
connection with pregnancy and childbirth if this is requested before the child’s first birthday. 

For example visits to the clinic, vitamins, maternity clothes (but not designer ones!)

CHILDREN’S DUTY TO MAINTAIN THEIR PARENTS

This will usually apply once these children have become adults themselves. 

A child is legally liable to maintain a parent only where the parent is unable to maintain himself or 
herself because of circumstances beyond that parent’s control. 

For example if the parent is elderly or disabled and cannot work. A father went to the Legal Assistance 
Centre and said “I’ve paid maintenance for my child to have a university education. Now he’s graduated, 
I want to finish work and let him take care of me”. Ask “Is that OK?” (Answer: No – the parent is still 
able to work.)

The child must have sufficient resources to be able to support the parent as well as taking care of his or 
her own needs. The law will not ask children to take bread out of their own mouths to feed their parents.

Other persons who are legally liable to maintain the parent, such as the parent’s spouse, are not 
able to do so. 

MAINTENANCE OF PERSONS WITH DISABILITIES

Maintenance for persons with disabilities should take into account the following factors: 

the extent of the disability

Is the person blind or in a wheelchair? Or is it a slight disability?

the life expectancy of the beneficiary

the time period that the beneficiary will need to be maintained

the costs of medical care and other care that the beneficiary needs because of the disability. 

KEY DIFFERENCES BETWEEN THE NEW LAW & THE OLD LAW

1.	 The appointment of maintenance investigators who will:

try to find persons who are supposed to attend maintenance court proceedings 

trace the assets of persons involved in maintenance proceedings

The introduction of maintenance investigators will make it harder for people to hide themselves or their 
income. 

Unfortunately, as of February 2007, no maintenance investigators have yet been appointed.
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2.	 A default order can now be made for a defendant who ignores a summons to come to court. The 
default order will then be served on the defendant, who will have 10 days to apply for the substitution 
or setting aside of this order. 

3.	 Payment in kind – such as maintenance in the form of specified goods or livestock.

For example one Magistrate in Caprivi has ordered a father who is a fisherman to give 10 fishes a 
week to the mother of his child. If they are not all needed for food, she can sell them.

4.	 The new law emphasises civil enforcement mechanisms. Where a parent defaults on maintenance 
payments, there are simple procedures to get payment from property or wages. 

5.	 Maintenance recipients who misuse maintenance money by using it for themselves instead of for the 
intended beneficiary commit an offence. Punishment can be a fine of up to N$4000 or imprisonment for 
up to 12 months. 

6.	 The maintenance court can ask the defendant to provide two photographs or a certified copy of 
the defendant’s identity document. 

 
This measure is intended to facilitate enforcement of maintenance orders.

7.	 The new law makes it clear that anyone with an interest in the well-being of a beneficiary can 
request maintenance on behalf of that beneficiary. 

For example a grandmother, a teacher or a social worker, could request maintenance on behalf of 
a child.

9.	 Costs for paternity tests. The court has discretion to order that the mother or the father must pay 
part or all of the costs of the test, or that the state must bear all or a part of the costs. 

For example if the father denied that the child was his, just to delay the process, he might have to 
pay all the costs.

The new law emphasises maintenance as a mechanism for putting the needs of children first, 
instead of a power struggle between mother and father.

The facilitator should ask for any questions and discuss these.

BREAK: 10h30 – 11h00
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11h00 – 12h00	
Laws to protect children
Objective:

Understand key parts of laws to protect children.

Materials: flip chart, pens and the quiz as handouts 

Time: 1 hour 

Introduction (10 minutes):

“Children are the most vulnerable members of our society. The Namibian Government has signed 
the international Convention on the Rights of the Child, which says that the best interests of 
the child should be the main concern of any government or private organisation dealing with 
children.

We have already looked at some laws that protect children as well as adults. Which were they?” 
(Answer: Combating of Rape Act; Combating of Immoral Practices Act; Combating of Domestic Violence 
Act, the law to protect Vulnerable Witnesses and the Maintenance Act).

“Can you think of any other laws which protect children?”

The most important are:

Children’s Status Act (2006)
Children’s Act (1960)

(Participants may also mention the Labour Act – which covers child labour)

Quiz:

(Hand out the quiz. Explain that for some of the questions, more than one answer can be correct. Let 
the group discuss in pairs [20 mins] and then give feedback [45 mins] where you can correct any wrong 
ideas and give illustrative examples.)

1.	 Who is legally responsible for maintaining children?

a)	 The mother?
b)	 The father?
c)	 Both parents? (correct)
d)	 The grandmother 

2.	 Are a married couple responsible for maintaining each other?

	 a)	 Yes (correct)
	 b)	 No

3.	 If a parent is not paying maintenance for a child voluntarily, what should the other parent do?

a)	 Go to the Woman & Child Protection Unit (not the absolutely correct answer, but they may help 
– and some WCPU Officers may help to get voluntary payments from the fathers)

b)	 Go the Maintenance Court and fill out a form (correct)


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4.	 How much should a parent pay to maintain their child?

	 a)	 N$100 per month
b)	 N$300 per month
c)	 It depends on the needs of the child, how much each parent earns, and what other responsibilities 

they have (such as supporting other children) (correct)

5.	 When does the law say a parent can stop paying maintenance?

a)	 When the child is 18 (or 21 if they are engaged in further studies) (correct)
b)	 When the child gets a job (correct, if they are 18 or younger)
c)	 If the child refuses to see the parent (or the other parent won’t let them)

6.	 If you know a neighbour’s child is being badly beaten, what should you do?

a)	 Nothing – it is up to the parents or guardian of the child how they treat the child
b)	 Report the case to the Woman and Child Protection Unit (correct)
c)	 Seek the help of a social worker (also correct)

7.	 If a child is born outside of marriage, does s/he have the right to be maintained by both parents and 
inherit from parents who pass away?

a)	 Yes (This is partially correct. Both parents clearly have a duty to maintain the child. Law reform 
on inheritance by children born outside marriage was passed by Parliament in December 2006, 
in the Children’s Status Act, but this law is not yet in force as of February 2007.)

b)	 No
c)	 Be maintained – yes, but cannot inherit (This is technically correct but should change very soon 

– as soon as the Children’s Status Act which has already been passed by Parliament comes into 
force.)
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Quiz
1.	 Who is legally responsible for maintaining children?

a)	 The mother?
b)	 The father?
c)	 Both parents? 
d)	 The grandmother 

2.	 Are a married couple responsible for maintaining each other?

	 a)	 Yes
	 b)	 No

3.	 If a parent is not paying maintenance for a child voluntarily, what should the other parent to?

	 a)	 Go to the Woman & Child Protection Unit
	 b)	 Go the Maintenance Court and fill out a form

4.	 How much should a parent pay to maintain their child?

a)	 N$100 per month
b)	 N$300 per month
c)	 It depends on the needs of the child, how much each parent earns, and what other 

responsibilities they have (such as supporting other children) 

5.	 When does the law say a parent can stop paying maintenance?

	 a) 	When the child is 18 (or 21 if they are taking further study)
	 b)	 When the child gets a job
	 c)	 If the child refuses to see the parent (or the other parent won’t let them)

6.	 If you know a neighbour’s child is being badly beaten, what should you do?

	 a)	 Nothing – it is up to the parents or guardian of the child how they treat the child
	 b)	 Report the case to the Woman and Child Protection Unit 
	 c)	 Seek the help of a social worker

7.	 If a child is born outside of marriage, does s/he have the right to be maintained by both parents 
and inherit from parents who pass away?

	 a)	 Yes 
	 b)	 No
	 c)	 Be maintained
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12h00 - 13h00	
Referring survivors to other  
service Providers/organisations
Objectives:

Remind participants that there might be cases they cannot handle themselves.
Enable participants to find out which survivors need to be referred to other service providers.
Enable participants to establish contact with other organisations that can provide further help to survivors.
Make participants aware of the existing helping structures within their community.

Preparation: handout with list of other service providers (this handout is at the end of this training 
manual), flip chart paper or handout with the questions for the helping structures on it

Material: flip chart, flip chart paper, markers in different colours, handout with the three tasks to complete 
until the next follow up training

Time: 1 hour

“Most of the people who approach you for assistance are in the midst of a momentary crisis and are 
therefore off balance at the moment. Some of them will certainly be able to cope adequately with the 
support of their family, friends, a Community Survivor Supporter like you and other support groups.

However, there will also be people who will need more professional help (eg counselling or even 
psychotherapy). These people have to be referred to professionals like psychologists, social workers 
or psychiatrists.

An important part of your work is deciding which of the people coming to you for help should 
be referred elsewhere.

Some of these survivors should be referred to the PEACE Centre.

PEACE Centre’s professional network provides psychosocial services to people who have 
experienced traumatic events/crises and who have not adequately dealt with them so far.”

The facilitator now asks the large group:

“Please think of some types of survivors you would refer to other organisations where 
professionals can work with them.
Why would you refer them?”

Answers should be briefly written down on the flip chart by the facilitator.

After the discussion the facilitator gives the following summary:

“As a rule of thumb one can say that you should refer any survivor with whom you experience 
problems while working with them or with whom you feel uncomfortable working.

But if you refer survivors to other organisations it is important that you go with them to these 
organisations and later check to make sure the survivor’s situation has indeed improved!

Supporting people who have experienced violence requires an extensive network of contacts 
to other organisations, including emergency service organisations.

















Week 2 Day 4Week 2 Day 4 



Manual for Training Community Survivor Supporters       129 

We have a list of organisations for you that can be called for assistance – this was produced in 
February 2007, so you may need to update it yourself.”

The facilitator distributes the handout.

“Please think about the first day of this training programme. We talked about examples of violent 
events one could experience and their consequences. Consider the examples and think about the 
following questions:

What kind of help would one need in these situations apart from the kind of support you would 
be able to offer on your own?
What are the existing helping structures in your community? Are they effective?
Which organisations could possibly provide those survivors with further/better help?”

These questions should be written down on flip chart for the participants to see.

“Unfortunately the list doesn’t include all the possible organisations. Therefore, it is useful to 
formulate a strategy of how to obtain adequate information and how to make it accessible to 
other Community Survivor Supporters.”

“Please form groups of four people. We want you to think about and write down your strategy 
of how to do this. You will have about 15 minutes time. After that each group will present their 
strategies to the large group.”

Participants should write their strategies on flip chart paper. If the same strategies are listed repeatedly, 
the facilitator may ask presenters to just talk about strategies different from those already presented.

“As you now have worked out some strategies, you will get three tasks to complete until the 
follow-up training:”

Before explaining the tasks the facilitator needs to distribute the handout “Tasks to complete before 
the follow-up training”

1.	 Since you are to collaborate with the Woman and Child Protection Units, please go to the Unit responsible 
for your region/community and introduce yourself to the people working there. You should also talk to 
them to find out more about the situation of domestic and other violence in your community.

2.	 When collaborating with other organisations it is important to know what exactly they are doing so that you 
can make the right decision about where to refer a survivor to. Thus, we want you to also introduce yourself 
to at least four of the organisations on the list we gave to you and find out how they are working.

3.	 As we have mentioned before, the list of other service providers we gave to you may not necessarily 
be complete. We therefore want you to find out about at least two other organisations in your region/
community that might be added to that list.

“You will be expected to provide feedback on these questions when we do follow-up!”

The facilitator needs to check about the completion of these tasks at the beginning of the follow-up 
training!

LUNCH: 13h00 – 14h00











Week 2 Day 4Week 2 Day 4 
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Week 2 Day 4 – HANDOUT

Tasks to Complete Before the Follow-up Training
1.	 Since you are to collaborate with the Women and Child Protection Units, please go to the 

Unit responsible for your region/community and introduce yourself to the people working 
there. You should also talk to them to find out more about the situation of domestic and other 
violence in your community.

2.	 When collaborating with other organisations it is important to know what exactly they are doing 
so that you can make the right decision about where to refer a survivor to. Thus, we want you 
to also introduce yourself to at least four of the organisations on the list we gave to you and 
find out how they are working.

3.	 As we have mentioned before, the list of other service providers we gave to you may not 
necessarily be complete. We therefore want you to find out about at least two other organisations 
in your region/community that might be added to that list.

You will be expected to provide feedback on these questions when we do follow-up!
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Week 2 Day 4

14h00 – 15h15
Record keeping
Objectives:

Participants gain awareness of the importance of record keeping
Participants have a chance to experience the challenge of appropriately timing record keeping in 
the context of a supportive interview 
Participants reflect on the connection between record keeping and confidentiality

Preparations: 20 copies of the record form for each person

Materials: Record forms (20 copies per person)

Time: 1 hour 15 minutes

“One important aspect of being a Community Survivor Supporter is to keep records of the 
people who come to you for support.

•	 Why do you think this is important?”

Possible answers might include:
May forget information 
Records help if the person returns after some time; detail does not have to be repeated
Records help to compare actions taken in similar cases
Records can serve as a basis for evaluation of the project and for motivating future support 
and possibly funding.

“We have designed a record form which will be helpful to you in your work as a Community Survivor 
Supporter.”

Facilitator hands out the copies.

“Since gathering formal information, like name and address of the person coming for your help, 
might be difficult during the first meeting, we want to give you the opportunity to practise this:
Please find yourself a partner. One of you will be the Community Survivor Supporter and the 
other one will be the survivor who comes to seek help. 

The survivor should try to be very upset and emotional.

The task for the Community Survivor Supporter will be to obtain as much of the information for 
the record form as possible while applying all the basic counselling skills you have developed 
over the last two weeks to make the survivor feel welcome and calm him/her down.

You will have 15 minutes for the first role play and after that switch roles and play another situation. 
After you have completed the second role play, please compare how much and what information 
each of you has gathered.”

After 30 minutes the facilitator gathers the pairs together in the large group. And discusses the following 
questions:




















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Did the survivors feel understood and welcomed by the Community Survivor Supporter?
How was it to complete two different tasks at the same time?
Did you encounter any difficulties in trying to get the formal information?

“As you have just experienced, obtaining formal information from an upset person might be 
difficult, especially when you are simultaneously trying to build a trusting relationship with the 
survivor. It is important to remember that there is no perfect or recommended point of time to ask 
such formal questions. The best moment depends on the individual survivor and your relationship 
with that survivor.

The forms we have just given to you contain the information usually necessary to keep track of 
the development of a case. However, you might find other information also useful to support the 
people coming for your help. Of course, you are free to add these to the form. But you should 
be careful not to write down everything, since this is very time consuming. Besides, you will 
always be confronted with the problem of keeping the record of the survivors safe, ie in a place 
where only you will have access to them.

This is a very important topic. In order to maintain confidentiality, you are expected to keep your 
records safe.

How do you think can you do this?”

The facilitator should give enough space for the discussion of this question, since most Community 
Survivor Supporters’ living situation will not allow them to have an extra room to lock their records 
up. The discussion should focus on realistic solutions for this problem. 

BREAK: 15h15 – 15h30









Week 2 Day 4 
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SURVIVOR RECORD                    File No:

DETAILS:

Name

Tel No

Street Address

Date

Support worker

TYPE OF ABUSE

Perpetrator

Present situation

TYPE OF INTERVENTION

Legal Information given

Referrals done

Comments

Outcome

Follow-up
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15h30 – 16h30	
Counselling experience – 
what would you do differently?
Objectives:

Reflect on counselling practice from the previous week and consider how to improve.

Preparation: The facilitator considers aspects of counselling which some of the participants need to 
practice further – this could be empathy, reflecting content etc. 

Materials: none

Time:	 1 hour 

“Can you remember the session we had last week on practising basic counselling skills? I would 
like each one of you to reflect on how you personally could have done better in that role play.”

The facilitator listens to the comments and responds as necessary.

As a result of the previous reflection about the need for further practice and the comments from 
participants, the facilitator chooses one or more role plays and gives the participants the opportunity to 
play the Community Survivor Supporter (in the same format as the Module “Practicing Basic Counselling 
Skills from Day 4 of Week 1).

The facilitator then takes feedback. How did it feel to be the survivor? How did it feel to be the Supporter? 
What did the observers see? What could have been improved? Remember to debrief role the players.

16h30: END OF DAY 4



Week 2 Day 4
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D 
 
ay 5W
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 1

08h00 – 08h15	
RevieW

08h15 – 10h30	
Panel of referral organisations
Objectives:

Develop an understanding of referral organisations and an opportunity to ask questions to clarify 
points.

Preparation: PANEL MEMBERS NEED TO BE INVITED WELL IN ADVANCE OF THE TRAINING: 

Invite individuals from organisations to be on the panel. Suggestions for panel members:

Include at least one person from the Woman and Child Protection Unit (and more if the Unit has 
social workers as well as police officers). 
Invite a social worker from the Ministry of Health and Social Services
Invite someone from a counselling organisation such as Lifeline/Childline
Invite a representative from the Ministry of Gender Equality and Child Welfare
Invite any other representatives of groups who are active in supporting survivors in the area.

Materials: none

Time: 2 hours 15 minutes

Ask the panel members to each answer the following questions:

1.	 “What kind of service does your 
organisation provide for survivors?”

2.	 “How specifically do you help 
victims of abuse?”

3.	 “Do you have any practical 
ideas for how interaction 
between your organisation 
and the Community 
Survivor Supporters can run 
smoothly?”

Leave plenty of time for the 
participants to ask their own 
questions.

BREAK: 10h30 – 11h00












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11h00 – 13h00	
COMBINING YOUR NEW SKILLS
Objectives:

Pull together the different aspects of the training, practice skills and gain feedback.

Materials: Flip chart and pens; case study handouts

Time: 2 hours (preparation in groups 45 minutes, presentations and feedback 1 hour 15 minutes)

Preparation

The facilitator explains to participants that the next exercise is to give them the opportunity to combine 
different aspects of the training and practice their skills – these will include counselling skills, assertiveness, 
knowledge of their role and knowledge of the law. The facilitator then splits the group into 3 small groups. 
Each group is given a different role play (see below). Participants must decide how to present the role play 
– everyone must have a part. They should prepare a role play that will take 8-10 minutes to perform.

Presentation

Group 1 performs the role play (10 minutes). Then the players, the facilitators and the other participants 
comment on what was good and what could have been improved or considered for inclusion (maximum 
15 minutes each). Follow the same format for group 2 and group 3.

LUNCH: 13h00 – 14h00



Week 2 Day 5 – HANDOUT Week 2 Day 5
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Week 2 Day 5 – HANDOUT Week 2 Day 5

Case study 1
You have finished the training and have just arrived back in your community. You need to 
inform people (relevant organisations and community members) about your new role. One 
of you will be the Community Survivor Supporter and you must decide what roles the others 
will play. Produce a role play of 8 – 10 minutes showing what you will do.

Case study 2
You have finished the training, have arrived back in your community and informed relevant 
people (organisations and community members) about your new role. Your first client arrives. 
What do you do? One of you will be the Community Survivor Supporter, one the client and 
you must decide what roles the others will play. Produce a role play of 8 – 10 minutes showing 
what you will do.

Case study 3
You are active as a Community Survivor Supporter. You have been supporting a young girl 
who was raped by her step-father (who is a school principal). The day of the trial arrives. 
What do you do? One of you will be the Community Survivor Supporter, one the rape survivor 
and you must decide what roles the others will play. Produce a role play of 8 – 10 minutes 
showing what you will do.
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Week 2 Day 5 Week 2 Day 5

14h00 – 14h45	
Review of objectives, expectations and fears, 
and evaluation
Objective:

Produce a clear evaluation.

Preparation: make sure you have the objectives, expectations and fears from the first day of training ready.

Materials: Flip chart and pens

Time: 45 minutes

The facilitator reminds participants about the objectives. Then the facilitator goes through the expectations 
and fears one by one, asking for feedback. The feedback should be written up on the flip chart. 

The participants then stand in a circle while one facilitator writes up the comments, another facilitator asks 
each person:

“What was good about the training?”
“What was missing from the training?”
“How could the training have been improved?”








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Week 2 Day 5 Week 2 Day 5

14h45 – 15h15	
Presentation of certificates,  
signing of contracts and close
Preparation: certificates prepared in advance (see sample at the end of this section) with each person’s 
name correctly spelt.

Materials: certificates

Time: 30 minutes

Present each participant with their certificate and ask them to sign it, stating their commitment to the work.

Each facilitator should thank the participants and make positive remarks about their qualities. One of 
the facilitators should conclude with:

“Violence is a big problem in Namibia and it affects all of us in some ways. Some of you may have 
experienced violence, some may fear that it could happen to you, and some have special concern 
for family members and friends.

We know from research that at least 6 out of 10 women in Namibia do not seek help when they 
experience violence in their relationships. Half of these women don’t seek help because they 
think the violence is ‘normal’. Some of the women have no-one to turn to. 

Your role is vital in helping people 
to speak out against violence 
and supporting them in efforts 
to stop the violence. Your work 
will truly make a difference to 
individuals, to the community 
and to our country.”

15h30: END OF DAY 5
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CERTIFICATE
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Appendix – Organisations by Region and Locality





Gender Research & Advocacy Project, Legal Assistance Centre
4 Körner Street
PO Box 604
Windhoek
Te l :  061 223 356
Fax: 061 234 953
E-mail: info@lac.org.na
Website: www.lac.org.na

PEACE Centre 
(People’s Education, Assistance and Counselling for Empowerment)
26 Rhino Street
PO Box 50617 Bachbrecht
Windhoek
Te l :  061 371 550
Fax: 061 371 555
E-mail: info@peace.org.na
Website: www.peace.org.na

Women’s Solidarity Namibia
c/o Bet-el Lutheran Church premises
Clemence Kapuuo Street
Katutura
c/o PO Box 7378 Katutura
Tel: 061 260 924
Email: womensol@iway.na


